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Preface
This Module on Cross-Cutting Issues: Gender, HIV/AIDS, Covid-19, Drug and 
Substance Abuse in Irrigation Development is for capacity building through 
training of irrigation water users associations (IWUAs). Gender concerns, the 
youth, HIV/AIDS, COVID-19, Drug and substance abuse are among cross-
cutting issues that have impact in our everyday life. Understanding these issues 
as they affect our irrigation community is necessary. The key objective of this 
Module is to enable participants recognize and comprehend the subject matter 
and integrate the positive actions and measures into irrigation development. 
The Module proposes a three-day training to provide basic knowledge of these 
cross-cutting issues.   

Module 7 is a part of a set of fourteen Modules in the IWUA Trainers Manual, 
which are designed to improve the human capacity to sustainably manage 
irrigation schemes. These modules primarily focus on smallholder irrigation 
farmers.

The set of Modules are:

Module 1	 -	 Community Mobilisation for Irrigation Scheme 		
				    Development

Module 2 	 -	 IWUA Formation and Management

Module 3	 -	 Basic Leadership

Module 4	 -	 Irrigation System Management

Module 5	 -	 Financial Management

Module 6	 -	 IWUA Monitoring and Information System

Module 7       -   	 Cross-cutting Issues in Irrigation Development

Module 8 	 -	 Leadership skills

Module 9	 -	 On-Farm Water Management

Module 10	 -	 Irrigation Agronomy
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Module 11	 -	 Marketing of Irrigated Farm Produce

Module 12	 - 	 Access and Utilisation of Credit in Irrigation 		
				    Development

Module 13	 -	 Environmental Issues in Irrigation Development

Module 14	 -	 Networking for Improved Irrigation Development 

This set of modules provide guidance and resource material to, technical staff 
and other stakeholders involved in community-based irrigation development.

Module 7 focuses on mainstreaming gender and youth in irrigation development 
as well as the impact of HIV/AIDS, COVID-19 and drug abuse. The sessions 
covered include:

	 Integration of gender issues in the development of irrigation schemes

	 Mechanisms of integrating of gender issues in irrigation development

	 Gender analysis in irrigation development

	 AIDS/HIV transmission, prevention and impact on mankind and how to 
live positively with it 

	 Impact of COVID 19 on livelihoods

	 Impact of drug abuse and how to control it
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CHAPTER

Introduction1
The Ministry of Water, Sanitation and Irrigation in an attempt to 
improve the sustainability of irrigation schemes, has adopted 
a participatory approach in the implementation of community-
based irrigation schemes. This approach aims at building and 
enhancing community-based capability and organizational 
skills, leading to efficient and effective management of 
schemes by IWUAs through farmers’ involvement in all stages 
of scheme development. 

This Module has been prepared to address cross-cutting 
issues including gender, youth, impact of HIV-AIDS, drug and 
substance abuse in irrigation development so as to achieve 
sustainability. The main objective of this manual is to ensure 
that participants are familiarized with these cross-cutting 
issues in their own irrigation scheme.

The Module is designed for a three-day continuous training 
activity where participants are drawn from the entire irrigation 
scheme. The preferred training methodology is a combination 
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of lectures, role play, small group tasks as well as workshop and plenary 
presentations. The target participants are the entire membership of the IWUA 
including the youth. This training can be carried out anytime as need arises. 

The three-day training period advocated in this module is however not 
restrictive and can be extended depending on the availability of funds and the 
comprehension of the participants. In preparation for the training, the facilitators 
are advised to tailor-fit all lectures and other training materials including visuals 
and flip charts in languages suitable to the participants’ including visuals and 
flip charts among others.   
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CHAPTER

How to Use this 
Module2
This Module is specifically designed as a guide for technical 
staff and other stakeholders involved in capacity building 
(training) of IWUAs. The training material can be adapted to 
the unique circumstances of the users. It is intended to be 
delivered in a training course or as part of on-going capacity 
building activities.

This Module on Cross cutting issues in Irrigation 
Development (Gender, HIV/AIDS Impact and Drug Abuse 
is part of a set of fourteen modules with an objective to 
facilitate training in the core thematic areas for any existing 
or new irrigation scheme.

This Module can be used independently of the others, but 
it is recommended that for maximum impact, the entire set 
of fourteen trainings should be carried out where there are 
no limitations.

The basic assumption for this module is that it will be 
used in a formal training environment with materials and 
procedures provided on how to carry out climate setting. 
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It goes ahead to suggest a Training Timetable with specific session details as 
shown in Annex 1.

Each session has its objectives and a session flow to guide any new user in 
training. Subsequently, the Module provides some resource materials for use 
by the facilitator. It is noted here that these resource materials serve to indicate 
the envisaged scope of the training and do not purport to be the remedy to 
all the training requirements in this particular discipline. Facilitators using this 
Module are encouraged to research widely and be innovative in including other 
contemporary materials for the benefit of the trainees.

In addition to guiding the actual process of imparting knowledge, skills and 
change of attitudes, this Module can be used to gauge the impact of training 
by making use of the evaluation materials provided herein, namely the session 
and course evaluations, and the pre- and post-training knowledge inventories.

Prior to the actual training, the following preparatory activities need to be 
undertaken:

	 Selection of facilitators and participants at least 2 weeks prior to the 
training. See Annex 2 for a sample Invitation Letter for the participants 

	 Pre-training meetings with facilitators to plan the implementation of the 
training and harmonize session content
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CHAPTER

Conduct of the 
Training Course3
3.1  Climate Setting 
The best way to formally start any training activity is through 
climate setting. The aim is to encourage relationship 
building with and between the participants and also 
introduce the purpose and content of the training. The 
facilitator breaks the ice and creates an environment that 
not only allows for the full participation of the learners but 
also lay down ground rules for the entire training duration.

The following is a suggested procedure for carrying 
out climate setting. However, individual facilitators 
are encouraged to be innovative and should include 
procedures that could liven up climate setting, so as to 
quickly create a conducive learning environment. 
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3.1.1  Climate Setting Session Flow
The overall flow of the session should be as follows: 

	 Training team introduction

	 Individual introduction by participants

	 Overall objectives of the training

	 Training norms/rules formulation

	 Selection of representatives (timekeeper, welfare, worship, etc.)

	 Formation of host teams

	 Surfacing of expectations

	 Levelling of expectations

3.1.2  Training Team Introduction
The Training Coordinator should begin by giving a warm welcome to all the    
participants. This should be followed by introducing the entire facilitation team.

As the Coordinator does this, there should be a Welcome Poster on the wall 
proclaiming the same. See sample in Annex 3. 

3.1.3  Individual Introduction by Participants
The facilitator should select a creative introduction methodology which 
encourages interaction among the participants. One methodology is defined 
here. 

i.	 Let the participants pick the person sitting next to him/her; and take 
five minutes to getting to know each other on areas such as:

	 Name

	 Canal / distribution line or block they belong to.

	 Crops they grow or intend to grow

	 Anything else of interest
ii.	 Then let each pair take turns where one participant introduces the 

other
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3.1.4  Formulation of Training Norms 
Training norms are the rules and regulations that will guide the participants 
throughout the training course and help create a good learning atmosphere.

The procedure involves asking the participants to make suggestions on what 
rules, attitudes and behaviours they consider important during the training. 
These might include: listening to each other, respecting each other’s’ views, 
keeping time etc. The norms are written on a Flip chart, by the Course 
Coordinator for reference throughout the training. The agreed norms will guide 
participants thinking, behaviour and encourage a sense of shared responsibility. 
See Sample of Training Rules / Norms in Annex 5.

3.1.5  Selection of Representatives
Since not everybody can do everything, some participants are chosen to be 
responsible for some critical tasks such as: timekeeping, welfare, and worship. 
The Training Coordinator, however, is free to include other tasks that may be 
necessary as the situation dictates. The following are brief descriptions of the 
assignments. 

i.	 Timekeeper
This person is to be responsible for ensuring that the training timetable 
is followed. He/she sees to it that everybody respects time for: sessions, 
meals, health break and prayers

ii.	 Welfare
This person is to be the link between the training team and the participants 
as far as matters of welfare are concerned

iii.	 Worship
This person is to be responsible for coordination of the worship or religious/ 
spiritual matters, i.e. start and end each day with prayers
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3.1.6  Formation of Host Teams
The concept of host team is used to enhance farmer participation during the 
training. A host team comprising of selected participants will be responsible for:

	 Providing a linkage between the facilitators and the participants for the 
day

	 Ensuring every participant gets training materials for the day (handouts 
etc.)

	 Providing energizers to keep the participants active

	 Ensuring that the Mood Meter is filled

	 Ensuring all participants fill the Session Evaluation Forms for onward 
transmission to the Course Coordinator

	 To recap the previous day’s lessons, and then hand over to the next 
host team

A Sample Chart for Selected Representatives and Host Teams is presented in 
Annex 6. This chart is posted in a conspicuous place in the training venue. 

Annex 14 has a collection of Group Dynamics Exercises which the host teams 
and the facilitators can use as “ice breakers”, “energizers” and even “climate 
setters”. When using a particular group dynamics exercise, one should be 
mindful of the participants’ sensitivity; some may be offensive or even taken 
in bad taste and therefore will defeat the purpose why it is part of the training 
activity.

The Coordinator should always make it a habit to always thank participants for 
participating in various training activities.

3.1.7  Surfacing of Expectations
Whenever training is held, participants attend with some degree of expectations 
or even fears. It is important to clearly state the Course Title, then solicit the 
participants’ expectations. This is best done by providing writing materials to 
participants to write their expectations or give an opportunity for each participant 
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to verbally express their expectations. It is a very important exercise as it helps 
to ensure that there are no unrealistic expectations when the training activities 
actually begin. The expectations written by the participants could either be read 
to the class or re-written on the board or flipchart. 

The Facilitator should clarify the statements of the expectations expressed by 
the participants in order to get the exact message the participant wanted to 
convey. 

3.1.8  Levelling of Expectations
This is done by writing on a chart, stating what the course will cover and comparing 
this with the participants’ expectations. While doing this, the facilitators should 
ensure that any expectations that will not be met are politely struck out and 
an explanation offered why it will not be met. The agreed expectations are 
then posted on the wall of the training venue. A Sample List of Expectations is 
shown as Annex 7.

3.1.9  Administrative or House Keeping Concerns
This section aims at giving any necessary administrative or housekeeping 
notices. It is envisaged the Training Coordinator will cover notices on issues 
such as:

	 Costs of transport (Refunds etc.)

	 Other allowances if any

	 Meals (Times, cost etc.)

	 Any other emerging issues



Module 7:  Cross-Cutting Issues in Irrigation Development10

3.2  Introduction to the Training Course

3.2.1  Facilitation Skills
Facilitation skills are essential for anyone seeking to guide a group of people 
through a process of learning or change in a way that encourages all members to 
participate. Each participant has a unique viewpoint and valuable knowledge to 
share and therefore should be encouraged to do so. Without their contribution, 
the group’s ability to understand or respond to a situation is reduced. 

The facilitator’s role is to draw out knowledge and ideas from different participants. 
He/She can help them learn from each other, think and act together. Facilitation 
is about empowering others. It involves letting go of control over the outcome 
of a process and giving that responsibility to the group members or learners.

3.2.2  Overall Purpose or Goal of the Training
After the welcoming proclamation, the Coordinator presents the overall 
objectives or goal of the training. He/she elaborates on the title zeroing-in on 
the Module number; and explaining that the training is part of a set of related 
capacity building activities for IWUAs. Briefly, he/she enumerates the training 
session areas that the training activity will cover, i.e. Integration of gender issues 
in the development of irrigation schemes; Mechanisms of integrating gender 
issues in irrigation development; Gender analysis in irrigation development; 
AIDS/HIV transmission, prevention and impact on mankind and how to live 
positively with it; Impact of COVID 19 on livelihoods; and Impact of drug abuse 
and how to control it. The Coordinator may refer to the Flipcharts next to the 
Course Timetable, which are both posted on a wall inside the training venue. 
See Annex 4 for the Sample Flipchart containing the training’s overall objectives.

3.2.3  Training Course Evaluation
Evaluation of any training activity is always an important part of the whole 
training cycle. This vital exercise gives the training planners and implementers 
the opportunity to measure to some degree, the attainment of the goals and 
objectives of the training program as it was designed and delivered. 
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Training evaluation can be done at two major stages: first at the training venue, 
and second at the workplace; when the trainees have returned back to their 
areas of practice and presumably applying what they learnt. For the purpose 
of this Module, the evaluation activity will focus only on the first stage, that is, 
immediate assessment of training at the place where it is being conducted. 

There will be five types of evaluation exercises that will be conducted at various 
stages of this training Module: 

i.	 Pre-Training Knowledge Inventory

ii.	 Post-Training Knowledge Inventory

iii.	 Use of the daily Mood meter

iv.	 Session evaluation

v.	 Course evaluation 

The administration of these evaluation procedures are described in the following 
section.

3.2.4  Pre- and Post - Training Course Knowledge 
Inventories
The Pre-Training Knowledge Inventory Questionnaire is administered to 
participants to gauge their level of knowledge of the subject matter at the 
beginning of the training. This may take approximately 30 minutes to fill. These 
are normally multiple choice questions which help the training team gauge the 
knowledge gaps and also decide on which subjects to lay more emphasis and 
time on. The participants may not write their names on this form as this might 
stifle their enthusiasm and inhibit their free participation. The trainer may use 
other methodologies which may not necessarily involve writing.

The same Questionnaire is administered at the end of the training. This time, 
the evaluation is called Post-Training Knowledge Inventory. Supposedly, this 
will indicate the knowledge gained by the participants by comparing the average 
score at the beginning and end of the training.
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The Pre- and Post- Training Knowledge Inventory evaluation tools are presented 
in Annexes 8 and 9, respectively.

3.2.5  Use of the Daily Mood Meter
The Mood Meter is a method of getting feedback or reaction from the participants 
on a daily basis. It is a graphical representation of the “mood” of the participants. 
It is very useful for trainings that last several days, as one is able to gauge if 
there is fatigue setting in or any other impediment to the learning process by 
looking at the mood feedback from the participants. The mood measurement is 
in three categories:

Sad

Moderate (neither sad nor Happy)

Happy

To show his/her mood for the day, a participant indicates it by making a dot on 
the relevant category. This is important information for the course organizers to 
know so that appropriate remedial action is taken. The mood of the trainees is 
determined by counting the number of dots in each category. 

The Mood Meter Evaluation Instrument is presented in Figure 1. 
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Mood Meter
Please indicate your mood for the day by placing a dot in the 
appropriate category.

Figure 1: Mood Meter

3.1.6  Session Evaluation
After every session or topic, the participants will do a session evaluation. In this 
evaluation:

	 The participants will evaluate the facilitator on his/her skill in presentation 
as well as his/her knowledge of the subject and preparedness

	 The participants will likewise be evaluated on what they will have learnt 
from the session

The Host Team is responsible for distribution of the Evaluation Form and their 
collection after filling for onward transmission to the facilitator.  See Annex 10 
for a Sample Session Evaluation Form. 

The trainer may employ other innovative methodologies for evaluating sessions.

SAD AVERAGE HAPPY
Day 1

Day 2

Day 3

Day 4
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3.1.7  Course Evaluation
At the end of the training, an overall course evaluation is carried out to assess 
the success of the training course. Again, the Host Team is tasked with the 
distribution of the form and collection of the same for eventual submission to 
the Training Coordinator. A sample Course Evaluation Form is presented in 
Annex 11.

3.1.8  Training Completion Report
After completing the training course, a report must be prepared by the Training 
Team or Organizers and submit the same to the relevant authorities. A sample 
format of the Training Completion Report is shown in Annex 12 while Annex 13 
is the list of Resource Persons of the training.
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CHAPTER

Mainstreaming 
Cross-Cutting Issues4

Session 1:  Introduction to Gender in 
Irrigation Development

S1 - 1  General Session Objective
At the end of the session, the participants are expected to be 
able to understand gender issues in irrigation development.

S1 - 2 Specific Session Objectives
At the end of the session the participants should be able to:

i.	 Discuss the gender concept and its dimensions

ii.	 Explain gender roles 

iii.	 Discuss approaches to integrating gender issues 
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S1 - 3  Main Session Content 
i.	 Gender concept and dimensions

S1 - 4 Session Flow
The recommended methodology includes: facilitator presentation and group 
work. Time Allocation is 2 hours. The session flow preferably should be as 
follows:

i.	 Overview of gender concept and dimensions in irrigation development

ii.	 Discussion on gender roles

iii.	 Discussion on approaches in integrating gender issues in irrigation 
development

iv.	 Gender action and learning systems

S1 - 5 Resource Materials

S1 - 5.1 Gender Concept and Dimensions
Community-based irrigation development is embedded in socio-cultural context 
where informal gender norms, values, beliefs and power relations operate from 
the household and community levels affecting the distribution of resources, 
benefits and opportunities. Gender dynamics are bound up with irrigation 
development with efficiency and sustainability being dependent on strong 
linkages and positive collaboration among stakeholders including women and 
youth.

Successful gender mainstreaming efforts should start with a clear understanding 
of how and where men, women and youth are involved in irrigation development.

Gender mainstreaming aims at: 

	 Increasing visibility of the roles of men, women and youth at various 
stages of and gender specific barriers to entry and opportunities for 
irrigation development
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	 Eliminating gender disparity in all aspects of irrigation development

	 Enhancing equality, non-discrimination of sexes, races, etc.

	 Promoting equal rights/access to resources, education, land, 
employment, water, house/shelter etc

It is important to distinguish “gender” from ‘sex’. 
i.	 Sex refers to being male or female, man or woman, boy or girl, which 

is a biological, natural and universal factor.

	 Biological - different physiological features and capacities. 
e.g. - Different genital organs, pregnancy in women, breast feeding

	 Natural - we are born that way

	 Universal - All males or females the world over exhibit similar 
features

ii.	 Gender refers to socially constructed differences between men and 
women. The differences are learned through socialization, assigned by 
society, vary from culture to culture and vary from place to place and 
change over time.  

	 For example: land in African communities belonged to men. 
However, overtime the concept has changed

S1 - 5.2 Gender Roles
Gender roles refers to those tasks assigned to and performed by males or 
females by society but which are not pre-determined by nature. Gender roles 
can be learned and exercised by either sex.  

	 For instance, in many cultures - girls and women take care of children 
and cook. Boys and men can also cook and take care of children as long 
as they are socialized and trained to do so.  So whereas giving birth is a 
sexual role, taking care of children and cooking are gender roles

	 Other roles that can be performed by either sex include watering crops, 
repairing laterals and sprinklers 
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EXERCISE on approaches in integrating gender issues in irrigation 
development 

i.	 The facilitator may provide an appropriate case study depending on the 
socio-cultural settings of the participants 

ii.	 Then let the participants analyze gender issues in the case

S1 - 5.3 Gender Action and Learning System

Definition of Gender Learning and Action

Gender Action Learning System (GALS) is a community-led empowerment 
participatory methodology involving women and men that uses principles of 
inclusion to improve income, food and nutrition security of vulnerable people in 
a gender-equitable way. GALS methodologies, are distinctive and require in-
depth personal and organisational reflection to produce a sustainable process. 

GALS positions poor women and men as drivers of their own development 
rather than victims, identifying and dismantling obstacles in their environment, 
challenging service providers and private actors. It has proven to be effective for 
changing gender inequalities that have existed for generations, strengthening 
negotiation power of marginalized stakeholders and promoting collaboration, 
equity and respect between value chain actors.

Women are often the poorest and most vulnerable within irrigation development 
and irrigated enterprise value chains. Gender inequality and norms of masculine 
behaviour in the household and community are key causes of poverty and 
result in poor bargaining power of women as well as men producers.

Irrigation development programmes either tend to focus on infrastructure, 
technologies and crops, rather than on people in complex livelihood systems; 
or lack strategies to change gendered power relations. Failure to analyse and 
address the poverty and gender constraints affects the marginalised women 
and their families, and also the flow of quality goods, transparency in irrigation 
development processes, relations, and hence incomes for all.  
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The Purpose and Framework of Gender Action and Learning 
Methodology

GALS uses inclusive and participatory processes and simple mapping and 
diagram tools for: 

	 Individual life and livelihood planning: Women and men, including 
those who cannot read and write, keep individual diaries to develop their 
own visions for change in gender relations and improved livelihoods, to 
plan how they can move towards these goals, and gain more control 
over their lives 

	 Institutional awareness-raising and changing power relationships: 
Communicating these aspirations and strategies, and using the same 
tools at institutional level for staff reflection and learning, increases 
respect for the views and interests of poor women and men, challenges 
established attitudes and behaviours and gives poor women a voice in 
institutional decision-making 

	 Collective action and gender advocacy for change: The individual 
visions and strategies are shared to develop collective strategies, 
bringing women and men together, linked into participatory decision-
making in governments and development agencies to better target and 
focus resources for empowerment and wealth creation

The purposes of GALS are: 

i.	 Developing gender action learning skills of vulnerable stakeholder 
groups in the value chain, to enable them to identify and implement 
sustainable strategies to increase incomes, resources, economic 
choices and negotiation power 

ii.	 Engaging skills, energies and resources of more powerful private sector 
and institutional stakeholders in the value chain to change gender 
inequalities, based on a clear human rights and business case, through 
promoting collaboration, respect and negotiation of win-win strategies
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Gender Action and Learning Methodology
The methodology consists of: 

	 A set of principles related to gender justice, participation and 
leadership 

	 A series of visual diagramming tools that are used for visioning, 
analysis, change planning and tracking by individuals, households, 
stakeholder groups or in multi-stakeholder settings 

	 Peer learning mechanisms and structures for ongoing action learning 
in communities and scaling up 

	 Mechanisms to sustainably integrate GALS in organizations or 
interventions such as financial services, business development 
services and agricultural extension

The priority is enabling vulnerable women and men in poor communities to 
collect and analyse information necessary to understanding and changing 
gender relations. This is entirely based on the information needs of people 
themselves, but situates this local information in relation to women’s human 
rights as stated in international agreements like Convention Against All Forms 
of Discrimination Against Women (CEDAW). 

The basic framework of the participatory tools is a road journey. This can start 
very simple, with a vision circle up on the top right, a current situation circle 
down, and a road from the current situation to the vision circle. Opportunities 
and challenges are indicated above and below the road. The road itself contains 
the action to achieve the vision. The Multilane Highway divides the road journey 
into three lanes.  See Figure 2 GALs Multilane Highway.

i.	 Happy life and livelihood journey and vision on the top of the road 

ii.	 Changes in gender relations at household level that are needed for 
women and men to achieve that vision

iii.	Changes in the wider community, family or business relations who 
need to be influenced in order to achieve that vision
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Figure 2: GALs Multilane Highway

The methodology takes participants through phases, all of which are participatory 
and depend on the use of visual, rather than written, material to work with. This 
makes it ideal for inclusive and effective joint analysis and planning by non-
literate with literate participants. These phases can be combined in different 
ways and adapted for different purposes: 

	 Phase 1: Visioning and catalysing change: an approximately 
6-months process of individual, household and collective action learning 
for gender equality and livelihoods improvement, and setting up skills 
and structures for peer learning 

	 Phase 2: Mainstreaming: adaptation and integration of GALS into 
organisations and programmes such as community-based irrigation 
scheme, rural finance or local economic development

	 Phase 3: Movement building: networking and advocacy for gender 
justice at all levels, including policy and decision making, linked with 
global networks 
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Session 2 - Gender Analysis

S2 - 1  General Session Objective
At the end of the session, the participants are expected to be able to analyse 
gender issues in irrigation development.

S2 - 2  Specific Session Objectives
At the end of the session, the participants will be able to:

i.	 Discuss gender analysis - its purpose, levels, framework, procedure 
and analytical tools

ii.	 Prepare the gender daily calendar

iii.	 Prepare the resource access and control map

S2 - 3  Main Session Content 
The main content of the session includes:

i.	 Gender analysis - its purpose, levels, framework, procedure and 
analytical tools

S2 - 4  Session Flow
The recommended methodology includes: facilitator presentation exercises 
and group work. Time Allocation is four hours. The session flow preferably 
should be as follows:

i.	 Discussion on gender analysis purpose, level, framework, procedure, 
tools

ii.	 Group work using gender analytical tools such as:
	 Gender Daily Calendar
	 Resource Access and Control Mapping
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S2 - 5  Resource Material

S2 - 5.1  Gender Analysis
A.	 Definition of Gender Analysis
Gender analysis involves identifying:

	 Different activities of men, women, boys and girls (gender roles)

	 Relation between men and women (gender relations)

	 Patterns of men and women’s access and control of resources 

B.	 Reproductive Activities 
	 Reproductive activities are related to domestic or household tasks 

associated with creating and sustaining children and family

	 In most cases these activities have no monetary value

	 They include: 
a.	 Cooking 
b.	 Cleaning 
c.	 Washing 
d.	 Collecting firewood and fetching water 
e.	 Health care of the family

C.	 Productive Work
	 Productive work includes activities related to production of goods for 

consumption or income through work in or outside the home

	 They include 
a.	 Farming 
b.	 Business 
c.	 Agro-forestry
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D.	 Community Work

	 These are activities that are designed for the soci-economic well-being 
of the society 

	 They include

a.	 Construction of social amenities such as schools and dispensaries

b.	 Rehabilitation of access roads 

c.	 Rehabilitation of sand pans, boreholes, water pipes etc.

S3 - 5.2  Gender Analysis Methodology
Gender analysis is a systematic disaggregation of information about a 
situation to understand the similarities and differences in the roles, access and 
ownership of resources, opportunities of women, men, girls and boys.

A.	Why Gender Analysis?
The purpose of gender analysis is to:

	 To identify gender-based differences in access and control of 
resources

	 To plan inclusive participation

	 To integrate relevant gender issues 

	 Understand the power relations between men, women, boys and girls 
to enhance gender balance

B.	Levels of Gender Analysis
The objective of gender analysis is to initiate change and encourage gender 
responsiveness. Gender is analyzed at different levels:

	 Individual level

	 Scheme level

	 Institutional/organizational level

	 Social and political level
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C.	Gender Analysis Procedure
The gender analysis procedure involves:

i.	 Identifying areas of participation

ii.	 Identifying purpose 

iii.	 Choosing an appropriate tool

iv.	 Using the tool

v.	 Using the information

When analyzing gender issues consider the following:

	 Representation and participation

	 Access to resources

	 Rights to resources

	 Rights and social norms and values

	 Outside influences

	 Household and community needs 

S2 - 5.3  Gender Analysis Tools
The Harvard analytical tool has three basic components. These are: 

	 Activity profile

	 Access and control profile

	 Influencing factor profile

A.	Activity profile
This tool helps to show: 

	 Work load sharing per type of activity

	 Time–activity schedule patterns among the males and females 

	 Distance covered in carrying out activities

	 The efficiency with which the activities are carried out

	 The tediousness of the activity - the more frequent the more tedious
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Sample Activity Profile Matrix and Format for Gender Calendar are shown in 
Tables 1 and 2 respectively.

Table 1: Sample Activity Profile Matrix

Activity Who When Where How

Productive        

Reproductive        

Community

Table 2: Sample Format for Gender Daily Calendar
Time Activity Men Women Boys Girls 

6 - 7 a.m Wake up - watering, 
breakfast, spraying

       

7 - 8 a.m Breakfast continues 
selling farm products 
to the market

       

8 - 12 noon Farming work - 
activities weeding 
continue spraying 

       

12 - 2 p.m Lunch hour        

2 - 6 p.m Market place 
socializing 
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B.	 Gender Daily Calendar 
Gender daily calendar shows the following:

	 Daily activities for men (by men)

	 Daily activities for women (by women)

	 Daily activities for young men (by young men)

	 Daily activities for young women (by young women)

It is used to analyse: 
i.	 Productive hours
ii.	 Reproductive hours
iii.	 Community development hours

C.	 Access and control of resources tool

This is a tool used to identify and specify access and control of resources and 
benefits by men, women, boys and girls. 

It explains why projects that fail to address gender access and control issues 
collapse. If the Gender groups with total control are not consulted and included in 
the project, then the project may fail to enlist their participation and contribution 
of their resources in use.

Access - Who is in a position to utilize?

Control - Who has the ultimate authority to make decision?

Resources - What is available to individuals to perform their activities e.g. 
land, capital, etc.

Benefits - What do individuals derive from performing the activities.  Benefits 
may be tangible or intangible. Examples include e.g. income, asset ownership, 
basic need, education and information, political power, leadership, self-image, 
health.
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Key Questions in Analyzing Access and Control of Resources Profile

	 What resources are required to perform certain tasks (men, women, 
boys and girls)?

	 Who has access to them?

	 Who has control over them?

	 What is the effect of project intervention on this access and control?

Importance of Access & Control of Resources Profile

a. The analysis of access and control assists to:
	 Identify resources required by women and men for their work and the 

benefits they obtain

	 Identify who has access and control over these resources and benefits

	 Analyze the resources and benefits that women, men, boys and girls 
derive from participating in the interventions

	 Develop solutions to address barriers/constraints related to access and 
control of resources and benefits

Group work for access and control profile; format is presented in under group 
Work number 1.

b. Influencing Factors for Access and Control of Resources Profiles 
	 Dynamic forces

	 Political 

	 Social 

	 Environmental

	 Physical

These factors can either enhance the accomplishment of a project’s objectives 
or seriously impede it.
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GROUPWORK No. 1a: Gender Daily Calendar
Group work on Gender Daily Calendar and Resource Access and Control 
Mapping are shown below.

The participants will undertake the following two tasks on Gender Daily 
Calendar and Resource Access and Control Mapping: 

TASK: To prepare the gender daily calendar

i.	 EXPECTED OUTPUT: Gender daily calendar each for men, women, 
young men and young women

ii.	 TOTAL TIME ALLOCATION: 2 hours

iii.	 METHODOLOGY: Group work, brainstorming, plenary presentation

iv.	 PROCESS

a.	 General instructions to groups:

i.	 Divide participants into 4 groups: men, women, young men, 
young women

ii.	 Assign each group a task(s)

iii.	 Explain the task, expected output, methodology and time 
allocation for group work and plenary presentation

iv.	 Each group organizes itself – selecting the leader, recorder, 
rapporteur, etc.

b.	 Specific instructions:

1.	 Based on the format given below, each group is tasked to prepare 
their daily activities and determine the working hours for following 
the:

i.	 Productive work 

ii.	 Reproductive work

iii.	 Community work

iv.	 Total working hours
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2.	 Each group works through a brainstorming and consensus 
method

3.	  Output is printed in a flipchart according to the format 
provided

4.	 Time allocation for group work including printing of output is 
1 hour per group working simultaneously

5.	 Plenary presentation is one hour or approx.15 minutes for 
each group

6.	 Facilitator to fill gaps if any and wrap up the exercise

Gender Daily Calendar

Time Activity
5.00 am - 6.00 am
6.00 am – 6.30 am 
6.30 am – 7.30 am
7.30 am – 10.30 am
1.00 pm - 2.00 pm 
2.00 pm - 4.00 pm 
4.00 pm – 5.30 pm
5.30pm – 6.30 pm 
6.30pm – 9.00 pm 
9.00pm 

Nature of Activity Working Hours
1.	 Productive
2.	 Reproductive
1.	 Community
Total Working Hours
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GROUPWORK No. 1b: Resource Access & Control Mapping
In this activity, the participants, through a plenary session, will map out their 
resources, access and control over such resources.
The details of Groupwork No. 2 are as follows:

i.	 TASK: To prepare the resource access and control mapping profile

ii.	 EXPECTED OUTPUT:  Resource access and control mapping profile

iii.	TOTAL TIME ALLOCATION: 2 hours

iv.	 METHODOLOGY: Discussions and plenary presentation

v.	 PROCESS:
1.	 Through a plenary setting, the facilitator asks the participants to 

give their responses on resource access and control using the 
format provided

2.	 To effect maximum participation, the facilitator uses the 
recommended facilitating skills

3.	 Facilitator to guide the exercise, provide synthesis and wrap up 
the exercise

Format for Resource Access and Control Mapping

Resources
(Type of 
resource)

Access to Control over

Men Women Young
men

Young
women

Men Women Young 
men

Young 
woman 

Land
Livestock
Water
Foodstuff
Business
Benefits e.g.
•	 Horticulture 

sales 
•	 Sale of 

livestock 
•	 Sale of land 
•	 Sale of 

bananas,
•	 Chicken, etc. 
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Session 3 - Gender Mainstreaming

S3 - 1  General Session Objective
By the end of the session, the participants are expected to be able to determine 
the mechanism of mainstreaming gender and youth participation in irrigation 
development.

S3 - 2  Specific Session Objectives
At the end of the sessions, the participants will be able to:

i.	 Define gender mainstreaming

ii.	 Differentiate gender equity and equality

iii.	 Explain empowerment 

iv.	 Discuss gender disparities 

v.	 Discuss gender sensitivity 

vi.	 Explain practical gender needs

vii.	Discuss gender roles 

S3 - 3  Main Session Content
The main content of the session will cover:

i.	 Gender mainstreaming: Concepts and Interventions

ii.	 Gender equity

iii.	 Gender analysis

S3 - 4  Session Flow
The recommended methodology includes: facilitator presentation. Time 
Allocation is 2 hours. The session flow preferably should be as follows:

i.	 Definition of gender mainstreaming

ii.	 Discussion of concepts 
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iii.	 Discussion on gender equity and equality

iv.	 Discussion on gender empowerment 

v.	 Discussion on gender disparities 

vi.	 Elaboration of gender issues

vii.	Discussion on gender sensitivity 

viii.	Discussion of practical gender needs

ix.	 Discussion of gender roles 

S3 - 5  Resource Material

S3 - 5.1  Gender Mainstreaming
A.	 Definition of Gender

	 Gender mainstreaming is the process of assessing the implications 
for women and men of any planned action, including legislation, policies 
or programmes, in all areas and at all levels. It enhances the quality 
of development partnerships, enables greater reach and accuracy of 
target, needs, and expectations

	 Gender mainstreaming is an integral part of any organization which is 
exploring new ways of tackling the problems common to different types 
of discrimination and inequality

	 Mainstreaming gender means that the legitimacy of gender equality as 
a fundamental value is reflected in development choices

	 It also means that men and women equally participate as decision 
makers about social values and development directions

	 These are collective responsibilities or efforts by women and men to 
redefine development agenda

	 They also influence basic priorities and activities
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Gender mainstreaming involves integrating gender issues at all stages of  
irrigation scheme development and all organizational activities.  It covers: 

	 Policy design
	 Decision making 
	 Access to resources

The ultimate goal is to achieve gender equality.

Gender audit assesses the extent to which gender issues are mainstreamed in 
an organization, policies, organization structures, decision making processes 
and programs.

B.	 Understanding Gender Mainstreaming

	 Gender inclusion is crucial for long-term development and democracy. It 
also symbolizes a society’s level of political maturity

	 Women participation in the labour market is mainly mediated by men 
whether individuals or as family members

	 The labour market still favors men over women with women roles 
perceived to be at home, polarizing divisions, despite clear evidence 
that this no longer fits into these tight compartments 

	 For example, demand for balancing work and family life is coming from 
women and men, yet policies to reconcile these two areas continue to 
focus largely on the women

C.	 Gender Mainstreaming Principles

i.	 Gender mainstreaming is guided by the following principles:

	 Gender sensitive language

	 Gender specific data collection and analysis

	 Equal access to and utilization of services 

	 Women and men are equally involved in decision making

	 Equal treatment is integrated into steering processes such as 
budgeting

	 Affirmative action  
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ii.	 Gender mainstreaming principles are designed to tackle inequalities 
which can and do discriminate against either sex. 

a.	 It targets major economic and social policies that deliver major 
resources and benefits

b.	 It makes good economic sense ensuring that women as well as 
men are active, thus using full potential of the labour force

c.	 It is about reducing poverty, boosting economic growth and 
strengthening citizenship

D.	 Constraints in gender mainstreaming

	 Misconception that gender is only for women 

	 Stereotype - that gender refers to women

	 Bureaucratic resistance - There is no good will from politicians, 
and if there is, it is minimal

The concept of gender mainstreaming came about after Women in development 
(WID), and Women and Development (WAD) approaches failed to address 
women inequality, discrimination and narrow the gap in gender disparity.

E.	 Interventions for Mainstreaming Gender at the Community Level

i.	 Sensitize communities (men and women) on constitutional rights to 
property ownership by both

ii.	 Recognize women as farmers in their own right

iii.	 Deliberately promote technologies that reduce gender imbalance and 
women’s workload e.g.
a.	 Solar cookers 
b.	 Rain water harvesting 
c.	 Zero grazing 
d.	 Zero tillage 
e.	 Biogas 

iv.	 Facilitate equal access to credit facilities, markets, co-operative 
movements for both men and women
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v.	 Encourage women to acquire agricultural assets in their own rights e.g. 
purchasing land in a group then sub-divide and issue title deeds

vi.	 Consult both gender on matters in planning and decision making

vii.	Carry out activities conveniently when both women and men are 
available to participate e.g. extension activities in the morning, avoiding 
market days etc.

viii.	Avoid stereotype services that negate the status of either gender as 
farmers in their own right

ix.	 Ensure all persons are included in the project activities involving 
disabled, indisposed, widows, widowers, poor, orphans etc

x.	 Disseminate research information to project using methods that target 
and reach both gender and special groups

xi.	 Utilize entry points such as women and men groups or associations, 
for extension work training, mobilizing for resource acquisition, credit 
disbursement and formation of productive units etc

S3 - 5.2  Gender Equity 
A.	 Meaning of Gender Equity

	 Gender Equity means sharing resources and benefits according to 
needs 

	 Groups benefit from an activity to an extent that they invest their 
resources

B.	 Gender equality 

	 Women and men have equal opportunities for participation
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Figure 3: Illustrates gender equality for work opportunity

C.	 Empowerment 

Programming for women’s empowerment means increasing women’s ability to: 

	 Be economically self sufficient 

	 Develop confidence and ability to know and negotiate for their rights in 
the household, in work and in community settings 

	 Take control over their bodies, their time and movement, including 
freedom from violence 

D.	 Gender disparities 
Social and cultural gender roles can create inequalities. (e.g. inheritance of 
land).

E.	 Gender Issues
Gender issues arise when there is inequality, and existence of groups purely 
on the basis of the social expectations and attributes of their sex (differential 
treatment of individuals).
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F.	 Gender sensitivity 
Gender sensitivity is the ability to recognize gender issues, i.e. being gender 
blind.

G.	 Practical gender needs

	 Practical gender needs are needs that women and men have which 
arise from their roles

	 They have to do with immediate perceived needs that are easy to 
identify, such as health care, employment, water and food 

	 Addressing practical gender needs makes it possible for men and 
women to carry out existing gender roles more easily or effectively 
without challenging the roles 

	 Practical gender needs tend to be short term and easy to identify. Felt 
needs are prioritized more than ideological

H.	 Gender Roles 

These are culturally classified roles by sex, in which classification is social and 
not biological. For example, child raising may be classified as female role, but 
it is a female gender role rather than a female sex role, since this can be done 
by men or women. 
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Session 4: HIV/AIDS

S4 - 1  General Session Objective   
At the end of the session, the participants are expected to understand HIV/
AIDS and its impact to everyday life and irrigation development.

S4 - 2  Specific Session Objectives
At the end of the sessions, the participants will be able to:

i.	 Define HIV/AIDS

ii.	 Explain the ways of HIV/AIDS transmission

iii.	 Discuss to how to prevent HIV/AIDS

iv.	 Discuss the impact of HIV/AIDS to mankind and irrigation development

v.	 Explain how to live positively with it (management)

S4 - 3  Main Session Content
The main content of the session include:

i.	 Overview of HIV/AIDS

ii.	 HIV/AIDS transmission, prevention and impact

S4 - 4  Session Plan Flow
The recommended methodology includes: facilitator presentation, sharing 
experiences and plenary discussions. Time Allocation is 2 hours. The session 
flow preferably should be as follows:

i.	 Definition of terms

ii.	 Explanation of routes of HIV transmissions 

iii.	 Discussion on the vulnerable groups

iv.	 Discussion of factors influencing HIV transmission
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v.	 Explanation of general prevention of new infection

vi.	 Discussion of socio-economic impact of HIV/AIDS

vii.	Discussion of HIV/AIDS overview

S4 - 5  Resource Material
S4 - 5.1  Overview of HIV /AIDS 
HIV/AIDS is an epidemic worldwide public health issue:

	 An estimated 38 million people world-wide were living with HIV/AIDS as 
at 2019

	 Two thirds of 38 million with HIV/AIDS are in sub-Saharan Africa

	 Majority of the people living with HIV/AIDS are aged 15-49 yrs 

HIV/AIDS in Kenya
	 1st case of HIV was diagnosed in Kenya in 1984

	 According to the UNAIDS report on Kenya for 2017: 

a.	 About 1.5m people have died due to AIDS related illnesses 
resulting to 1.8m orphans 

b.	 1.5m people were living with HIV

c.	 65% of new HIV infections occur in 9 out of 47 counties

d.	 The prevalence rate was14% and 7% in year 2000 and 2004 
respectively, which has fallen to 4.8% by 2017

e.	 The reducing prevalence is due to scaling up of: Uptake of condom 
use, Voluntary Counseling and Testing (VCT), Anti-Retroviral 
Therapy (ART) and increase in coordination among stake holders
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S4 - 5.2  HIV/AIDS, Prevention and Impact 
A.	 Definition of Terms related to HIV/AIDS

	 HIV - Human immuno-deficiency virus.  It is a retrovirus from the 
Lentivirus family

	 AIDS - Acquired immune deficiency syndrome, is the most advanced 
stage of HIV infection

	 HIV breaks down the body’s defense mechanism against infections 
and diseases by attacking CD4 white blood cells leading to a 
weakened immune system

	 When the immune system is weakened, the person may suffer from a 
wide range of opportunistic infections and some types of cancer 

B.	 Signs and symptoms

	 The symptoms of HIV vary depending on the stage of infection. 
Though people living with HIV tend to be most infectious in the first few 
months after being infected, many are unaware of their status until the 
later stages

	 In the first few weeks after initial infection people may experience no 
symptoms or an influenza-like illness including fever, headache, rash 
or sore throat

	 As the infection progressively weakens the immune system, they can 
develop other signs and symptoms, such as swollen lymph nodes, 
weight loss, fever, diarrhoea and cough

	 Without treatment, they could also develop severe illnesses such as 
tuberculosis (TB), cryptococcal meningitis, severe bacterial infections, 
and cancers such as lymphomas and Kaposi’s sarcoma.
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Figure 4: A depiction of a person afflicted with AIDS

C.	 Diagnosis

	 HIV can be diagnosed through rapid diagnostic tests that provide 
same-day results. This greatly facilitates early diagnosis and linkage 
with treatment and care. People can also use HIV self-tests to test 
themselves. However, no single test can provide a full HIV diagnosis; 
confirmatory testing is required, conducted by a qualified and trained 
health or community worker at a community centre or clinic 

	 HIV infection can be detected with great accuracy using WHO 
prequalified tests within a nationally approved testing strategy 

	 All HIV testing services must follow the WHO-recommended principles 
known as the “5 Cs”:
a.	 informed Consent
b.	 Confidentiality
c.	 Counselling
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d.	 Correct test results
e.	 Connection (linkage to care, treatment and other services).

	 Most widely-used HIV diagnostic tests detect antibodies produced by 
the person as part of their immune response to fight HIV 

	 In most cases, people develop antibodies to HIV within 28 days of 
infection. During this time, people experience the so-called “window” 
period -  when HIV antibodies haven’t been produced in high enough 
levels to be detected by standard tests and when they may have had 
no signs of HIV infection, but also when they may transmit HIV to 
others 

	 After infection, an individual may transmit HIV transmission to a sexual 
or drug-sharing partner or for pregnant women to their infant during 
pregnancy or the breastfeeding period

D.	 Routes of HIV Transmissions 

There are various ways through which HIV is transmitted. These include:

i.	 Sexual intercourse - Heterosexual, Homosexual or Oral sex 

ii.	 Blood to blood transmission: This may be through

	 Transfusion with HIV infected blood 

	 Use of sharp objects previously used by an HIV infected person   
e.g.  circumcision knives, razor blades etc.

iii.	Perinatal transmission
	 From mothers who are HIV infected during pregnancy, labour, 

delivery or breast feeding 	

iv.	 Drug abuse
	 Injecting yourself with needles and syringes previously used by a 

HIV infected person

v.	 Cultural practices: such as, wife inheritance

E.	 Groups Vulnerable to HIV Infection
	 Commercial sex workers

	 Orphans
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	 Girls

	 Migrant workers

	 Victims of rape and sexual violence

	 Discordant couples

	 Disciplined forces 

	 Widows and widowers

F.	 Factors Influencing HIV Transmission
There are several factors that influence HIV transmission. These may be 
biological, socio-economic or cultural.

i.	 Biological
	 Female genital anatomy which presents a large surface area with 

more cells that HIV requires to gain entry.

	 Male circumcision status; an uncircumcised man is twice likely to be 
infected and also more likely to acquire STIs  

	 Host genetic differences

ii.	 Socio-economic factors
	 Drug and substance abuse

	 Poverty 

	 Social mobility: This may be attributed to:
a.	 Global economy
b.	 HIV/AIDS routes of commerce
c.	 Partners living apart

	 Stigma and denial
a.	 Denial and silence is the norm
b.	 Stigma prevents acknowledgement of problems and care 

seeking especially for men.

	 People in conflict
a.	 Conflict of war and struggle of power spreads AIDS
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iii.	 Cultural practices and norms
	 Traditional beliefs and practices such as men being allowed 

to marry more women or have more sexual partners, or wife 
inheritance. 

G.	 General Prevention of New Infection & Prevention

i.	 Individuals can reduce the risk of HIV infection by limiting exposure to 
risk factors. Key approaches for HIV prevention, which are often used 
in combination, are listed below:

	 Availability & access to Voluntary Counselling and Testing centres

	 Promotion of condom use: Correct and consistent use of male and 
female condoms can reduce HIV and STI transmission by over 85%

	 Strengthening control programmes for sexually transmitted 
infections such as such as syphilis, herpes, chlamydia, gonorrhoea 
and bacterial vaginosis & HIV linkages

	 Expanding prevention of mother to child transmission (PMTCT) 
programmes

	 Promoting abstinence through education

	 Continue to improve on safe blood supply

	 Injection safety and expanded access: using sterile injecting 
equipment (including needles and syringes) for each injection, and 
not sharing drug-using equipment and drug solutions.

ii.	 Management of HIV - through:
a.	 Improved nutrition 
b.	 Anti-Retroviral Therapy (ART), with early detection of TB and 

prompt linkage to TB treatment and ART can prevent these deaths
c.	 Home-based care 

d.	 Children orphaned and vulnerable children (OVC) through primary 
school education

e.	 Integrating training in all IWUA training programmes
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f.	 Care & support programmes that promote adoption of appropriate 
technologies for people living with HIV and AIDS (PLWHA) and 
capacity building (skills and knowledge) and counseling skills

H.	 Socio-Economic Impact of HIV/AIDS
i.	 HIV and AIDs:

	 Affects health negatively

	 Reduced lifespan

	 Lowers productivity of the individual

	 Affects human capital & transfer to next generation

	 Affects economic growth and development

	 Undermines productivity of agricultural sector 

	 Lead to loss of knowledge and skills

ii.	 Consequences of the above include 

	 Reduced household and community food security and decline in 
the nutrition status of the family 

	 Increased mortality

	 Education suffers i.e. loss of teachers

	 Direct costs and other social problems
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Session 5 - COVID-19

S5 - 1  General Session Objective   
At the end of the session, the participants are expected to understand Covid-19 
pandemic and its impact to everyday life.

S5 - 2  Specific Session Objectives
Specifically, at the end of the sessions, the participants will be able to:

i.	 Define Covid-19 pandemic
ii.	 Explain the ways Covid-19 spreads
iii.	 Discuss to how to prevent spread of Covid-19
iv.	 Discuss the impact of Covid-19 to mankind and irrigation development
v.	 Explain how to live positively with it (management)

S5 - 3  Main Session Content
i.	 Definition of terms related to Covid-19

ii.	 Spread of Covid-19

iii.	 General prevention

iv.	 Impact of Covid-19

v.	 Management of Covid-19

S5 - 4  Session Flow
The recommended methodology includes: facilitator presentation exercises 
and group work. Time Allocation is 2 hours. The session flow preferably should 
be as follows:

i.	 Overview of Covid-19
ii.	 Discussion on transmission mode and vulnerable groups
iii.	 Explanation of prevention and management
iv.	 Discussion of socio-economic impact of Covid-19
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S5 - 5  Resource Materials

S5 - 5.1  Overview of COVID-19
A.	 Definition and overview

	 Coronavirus disease 2019 (COVID-19) is an ongoing global epidemic, 
caused by a severe acute respiratory syndrome coronavirus-2 (SARS-
CoV-2). The first outbreak was reported in December, 2019 in Wuhan, 
China. Whereas, the initial case reported in Kenya was in March 12, 
2020

	 Coronaviruses are a large group of viruses that are common among 
animals.  In rare cases, they are zoonotic, meaning they can be 
transmitted from animals to humans

B.	 Signs and Symptoms

	 The virus uses a special surface glycoprotein called a “spike” to connect 
and enter the host cell. COVID-19 can affect the upper respiratory tract, 
which include sinuses, nose, and throat; and the lower respiratory tract, 
that is the windpipe and lungs

	 Symptoms may appear 2-14 days after exposure to the virus. People 
with these symptoms may have COVID-19: 
a.	 Respiratory symptom cluster with cough, sputum, shortness of breath 

or difficulty breathing, chills and fever 
b.	 a cluster of digestive symptoms with abdominal pain, vomiting, and 

diarrhea
c.	 a musculoskeletal symptom cluster with muscle and joint pain, 

headache, sore throat and fatigue
d.	 In people without prior ear, nose, and throat disorders, loss of taste 

combined with loss of smell

	 The  alveolar cells of the lungs are the most affected by COVID-19. 
As the alveolar disease progresses, respiratory failure, shock or multi-
organ dysfunction might develop and death may follow. 



49Chapter 4: Mainstreaming Cross-Cutting Issues 49

 	 Complications associated with Covid-19 infection include: 
a.	 Acute respiratory distress syndrome
b.	 Pneumonia
c.	 Viral sepsis 
d.	 Kidney failure 
e.	 Cytokine release syndrome 
f.	 Respiratory failure 
g.	 Pulmonary fibrosis 
h.	 Pediatric multisystem inflammatory syndrome
i.	 Chronic COVID syndrome

	 Vulnerable groups include:
a.	 Children below 11 years and people above 58 years of age are more 

likely to have severe symptoms

b.	 People with other underlying ailments both communicable and non-
communicable diseases

Figure 5: A depiction of a person afflicted with Covid-19
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C.	 How is Covid-19 spread? 

	 COVID-19 is more infectious than influenza, but less so than measles. 
It often spreads in clusters, where infections can be traced back to an 
index case or geographical location. There is a major role of “super-
spreading events”, where many people are infected by one person such 
political rallies, weddings and other social gattherings

	 A person who is infected can transmit the virus to others up to two days 
before they themselves show symptoms, and even if symptoms never 
appear. People remain infectious in moderate cases for 7–12 days, and 
two weeks or more in severe cases

	 Reinfection can also take place

	 The modes of transmission of Covid-19 include: 

a.	 Human-to-human transmission when an infected person coughs, 
sneezes, sings, talks or breathes respiratory droplets with the virus fly 
into the air. Anyone within 1.5 to 2.0 metres of that person can breathe 
those droplets into their lungs, mouth, nose, or eyes 

b.	 Touching contaminated surface or object that someone with the 
virus has been near. You may touch a countertop or doorknob that’s 
contaminated and then touch your nose, mouth, or eyes. The virus can 
live on surfaces like plastic and stainless steel for 2 to 3 days

c.	 Airborne transmission can occur indoors, in high risk locations such 
as vehicles, restaurants, choirs, gyms, nightclubs, offices, and 
religious venues, often when they are crowded or less ventilated. It 
also occurs in healthcare settings, often when  aerosol-generating 
medical procedures are performed on COVID-19 patients 
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S5 - 5.2  Covid-19 Prevention and Management
A.	 Prevention measures
There several measures that have been adopted by governments, communities 
and individual citizens for control of Covid-19. These include:

	 Access to Health centres with testing facilities

	 Social distancing: Individuals should maintain at least 1.0 - 2.0 
metres when in high risk locations such as vehicles, restaurants, 
choirs, gyms, nightclubs, offices, and religious venues

	 Use of well-maintained heating and ventilation systems indoors to 
maintain good air circulation and increase the use of outdoor air

	 Practicing good respiratory hygiene by wearing of effective cloth 
face masks, surgical masks, respirators, or other face coverings 

	 Sanitizing hands and surfaces

	 Frequently washing hands with soap and water

	 Not touching the eyes, nose, or mouth with unwashed hands

	 Curfews and lockdowns to restrict movement in and out of disease 
hotspots

B.	 Management of Covid-19

	 Avoiding close contact with sick individuals

	 Visiting health facilities when one falls sick. Management involves:
a.	 The treatment of symptoms
b.	 Supportive care 
c.	 Isolation 
d.	 Experimental measures such as drugs

	 Treatment of opportunistic diseases and underlying health conditions

	 Quarantine of infected persons

 	 Vaccination
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S5 - 5.3  Socio-Economic Impact of Covid-19
	 Affect health negatively and livelihoods of families and communities, 

in particular the most vulnerable groups

	 Affect human capital and transfer to next generation and reduced 
productivity capacity of the individual, loss of knowledge and skills

	 Affect economic growth and development by increasing poverty 
and inequalities at a global scale. The effects on the African continent 
is likely to be severe and long-lasting

	 Adverse effects on the several sectors of the economy putting 
people’s jobs and livelihoods at risk in particular:
a.	 Tourism, has been adversely affected, as international travelers 

stay home
b.	 Agriculture - Consequences include reduced household and 

community food security and decline in the nutrition status of the 
family 

c.	 Manufacturing and trade where investors, confronted with a litany 
of unknowns about the disease and its consequences, are fleeing 
from emerging markets, at least for the time being

	 Increased Mortality - COVID-19 has potential to cause many infections 
through human-to-human transmission and lead to a significant number 
of severe cases that could overwhelm the health care system, and a 
substantial number of deaths

	 Export commodity markets weakened due to the low demand of 
primary products, balance sheets, high debt burdens and volatile 
currencies among numerous other external fragilities

	 Aversion behaviour effects resulting from the fear of catching the 
virus, which in turn leads to a fear of association with others and 
reduces labor force participation, closes places of employment, disrupts 
transportation, motivates some governments to close borders and 
restrict entry of citizens from afflicted countries, and motivates private 
decision makers to disrupt trade, travel, and commerce by canceling 
scheduled commercial flights and reducing shipping and cargo services
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Session 6 - Drug and Substance Abuse and its 
Impacts

S6 - 1  General Session Objective
At the end of the session, the participants are expected to understand different 
drugs and substances, drug and substance abuse practices and other vices 
and their impact to everyday life.

S6 - 2  Specific Session Objectives
By the end of the session, the participants will be able to: 

i.	 Define drug and drug abuse

ii.	 Classify the different drugs

iii.	 Understand the impacts of drug abuse

iv.	 Discuss ways on how to control drug abuse

v.	 Discuss drug abuse in relation to HIV

S6 - 3  Main Session Content
The main content of the session include:

i.	 Drug and substance types, nature and effect to human

ii.	 Management of drug addicts and addiction

S6 - 4  Session Flow
The recommended methodology includes: facilitator presentation, case study 
and plenary discussions. Time Allocation is 2 hours. The session flow preferably 
should be as follows:

i.	 Definitions of some terms used
ii.	 Discussion of reasons why people take psychotropic drugs
iii.	 Discussion of the various types and forms of drugs 
iv.	 Discussion of side effects of drug abuse to users
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S6 - 5  Resource Materials

S6 - 5.1  Introduction to Drugs and Substance 
Abuse
A.	 Overview of Drug and Substance Abuse 

	 Drugs and related substances have been used to produce alerted 
states of consciousness in human beings since time immemorial

	 Our society has recently acknowledged a drug and related substance 
problem due to use of drugs affecting the central nerves system

	 Use of drugs and related substances does not only affect the 
individual, but poses a problem to the society. This thus warrants the 
problems to be addressed by “ALL”

 	 Pharmacists have authority on drugs and related substances and 
therefore play the role of:

a.	 Participation in drug abuse treatment

b.	 Prevention and education

c.	 Research and screening

d.	 Provision of information about toxicology of drugs

B.	 Definitions of Some Terms Related to Drug and Substance Abuse

	 Drug and substance abuses:  This is excessive non – medical or 
social use of drugs.  Thus, whether a drug affects the central nervous 
system or does not, it is liable to being abused

	 Hard drugs: These are drugs which seriously disable the individual as 
a functioning member of the society by inducing severe physiological 
or physical dependence e.g. heroin and cocaine
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	 Soft drugs: These are drugs with less dependence i.e. have little 
physical dependence except with high doses.  These include:
a.	 Sedatives

b.	 Tranquilizers

c.	 Amphetamines

d.	 Cannabis hallucinogen

e.	 Alcohol 

f.	 Tobacco

g.	 Caffeine

	 Addiction: Refers to the most severe form of dependence where there 
is compulsive craving for the drug i.e. the individual will do anything 
possible so as to get the drug.

	 Drug dependence: These are categorized into two groups:

a.	 Physical dependence where there is physical illness if the drug is 
withdrawn or if there is abstinence e.g. pains in the bone, muscle 
weakness after withdraw of the drug.

b.	 Psychological dependence: These are emotional distress 
(suffering) when the drug is withdrawn e.g. 

•	 Insomnia

•	 Restlessness

•	 Anxiety and other signs
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Figure 6: A depiction of a person addicted to drugs

C.	 Why People Take Psychotropic Drugs

There are various reasons why people take drugs. These include:

	 For relaxation, recreation, relief of anxiety, stress, depression etc.

	 Search for self - knowledge/ or spiritual valuable experience

	 Fear of missing something or as a basis of culture, i.e. social group, 
peer pressure or social class conformity

	 Rebellion against or despair about orthodox social values and 
environment

	 Fun, amusement, recreation, excitement and curiosity

S6 - 5.2  Types and Forms of Drugs, Related 
Substances and their Effects
A.	 Volatile or Inhalant Substance Abuse

	 Glue sniffing is common especially with the very young i.e. school 
children and street children (Chokoras).  This is because they are 
available at home and ordinary shops.  Industrial solvents include shoe 
polish, nail vanish etc.  
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	 Factors enhancing use of inhalants include the following: 
i.	 Peer pressure

ii.	 Low cost 

iii.	 Ready availability

iv.	 Convenient packaging 

v.	 Quick intoxication of short duration and mood enhancement

	 Their effect includes the following:
i.	 Euphoria and a drunk state followed by disorientation, and slow 

passage of time hallucinations.  Ataxia (staggering movement) and 
disorder in formation and articulation of words

ii.	 Signs of abuse of inhalants include redness and vesicle around the 
mouth

B.	 Amphetamines
	 These are central nervous system stimulants used in the treatment 

of certain medical conditions such as attention deficit hyper-activity 
disorder, narcolepsy, and obesity

	 They are commonly abused by addicts who refer to them as pep pills, 
purple hearts and other fancy names

	 Their purpose is to cause euphoria

C.	 Chloroform Toxicity 
	 Chronic or long term exposure to chloroform by inhalation in humans 

can result in effects on the liver including hepatitis and jaundice, and 
central nervous system effects such as depression and irritability

	 It causes kidney and liver damage

D.	 Butane 
	 This is a highly flammable, colourless and easily liquidized gas that 

quickly vaporizes at room temperature. It may freeze in the larynx or 
lungs causing fatal inhalation of food, drink or gastric contents or even 
itself to the lungs
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	 It causes Asphyxia, cardiac arrhythmia, fluctuation in blood pressure 
and temporary memory loss, when abused directly from a pressurized 
container, and can result in death from asphyxiation and ventricular 
fibrillation

	 It also causes:
i.	 Restlessness, sleep disorder, severe headache hallucination and 

nightmares 

ii.	 Muscle tremors, uncoordinated body movement

iii.	 Sexual over activity, confusion and suicidal tendencies

iv.	 Increase in heart rate, high blood pressure and chest pain

v.	 Dry mouth, loss of appetite, vomiting diarrhea and abdominal pains

E.	 Natural Drugs 
There are many naturally occurring drugs. Some plants such as miraa (khat), 
coca, cannabis and tobacco.

i.  Miraa or Khat

	 This refers to the fresh twig of the tree plant “Catha edulis” also 
called “flower of paradise” 

	 The twig is mainly chewed and usually for the sole purpose of 
stimulating the brain as well as to inhibit hunger and fatigue

	 Side Effects include:
a.	 Cancer of the oral cavity, stomach pains and ulceration, diarrhea 

and vomiting

b.	 Where most people chew miraa there has been reported cases 
of:
•	 Mania
•	 Loss of sleep
•	 Increased heart conditions
•	 High blood pressure
•	 Madness
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c.	 Withdrawal from khat is known to produce lethargy and 
nightmares

d.	 Children can be born with congenital malformation

e.	 Weight relatively low

f.	 Disorders to sexual functions such as:
•	 Spontaneous “involuntary’ ejaculation
•	 Testicular pain
•	 Impotence
•	 Reduced sexual urge

	 Absent mindedness, indifference to self and others, dullness and 
inability to concentrate

	 Impact or outcome of Miraa or Khat inculdes:
a.	 Reduced family income consumed by khat chewers
b.	 Divorce due to domestic violence
c.	 Loss of employment
d.	 Reduced labour requirements

	ii.  Cocaine
	 Coca is a cultivated plant native to western South America. Coca is 

known for its psychoactive alkaloid, cocaine

	 The plant is grown as a cash crop in Argentine, Bolivia, Colombia, 
Ecuador, Mexico and Peru and even in areas where its cultivation is 
unlawful

	 Extraction of cocaine from coca requires several solvents and a 
chemical process known as an acid-base extraction, which can 
fairly easily extract the alkaloids from the plant

	 It is an illegal drug. However, it is mainly used by some rich and 
famous personalities
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	 Effects of Cocaine

a.	 When chewed, coca acts as a mild stimulant and suppresses 
hunger, thirst, pain, and fatigue. Absorption of coca from the 
leaf is less rapid than nasal application of purified forms of the 
alkaloid (almost all of the coca alkaloid is absorbed within 20 
minutes of nasal application, while it takes 2–12 hours after 
ingestion of the raw leaf for alkaline concentrations to peak. 
When the raw leaf is consumed in tea, between 59 and 90% of 
the coca alkaloid is absorbed

b.	 The coca leaf, when consumed in its natural form, does not 
induce a physiological or psychological dependence, nor does 
abstinence after long-term use produce symptoms typical 
to substance addiction. Due to its alkaloid content and non-
addictive properties, coca has been suggested as a method to 
help recovering cocaine addicts to wean off the drug

c.	 Initially, it causes stimulation, depression of brain centers in 
charge of breathing

d.	 It can result in increased heart rate, high blood pressure 
uncoordinated movements and bleeding within the brain

	iii.  Cannabis Sativa

	 Other names based on locality include: Marijuana, bhang, cigarette 
etc.

	 It produces: 

a.	 Euphoria giggling and laughter - excitements and indifference to 
surrounding 

b.	 Hallucination (size of objects and distance are distorted)

c.	 drowsiness, loss of notion of space and time

d.	 Un-coordinated movement

e.	 Long term usage causes laziness, confusion, indifference and 
red eyes
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	iv.  Tobacco 
	 Tobacco contains the highly addictive stimulant alkaloid nicotine as 

well as harmala alkaloids

	 Dried tobacco leaves are mainly used for smoking in cigarettes and 
cigars, as well as pipes and shishas

	 They can also be consumed as snuff, chewing tobacco, dipping 
tobacco and snus

	 Tobacco use is a cause or risk factor for many deadly diseases; 
especially those affecting the heart, liver, and lungs, as well as 
many cancers

The effects of tobacco use are summarized as follows:

a.	 Accounts for one third of all lung cancer deaths

b.	 Increased airway resistance leading to difficulty in breathing 
especially if high doses are consumed

c.	 High blood pressure

d.	 Bronchial, mouth, throat, esophageal pancreas kidney and 
urinary tract cancer

e.	 Stroke

f.	 Gastric and duodenal ulcers. Smoke delays healing of these 
ulcers and increases the relapse rate

g.	 Increase in diseases of teeth and gum

h.	 Depressed immunity causing increased liability to infection

i.	 Depression in culinary activity as particles are removed from 
lungs more slowly

j.	 Cyanide may cause retinal damage
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	 Increases mortality
a.	 The mortality rate for of men aged over 35 who may expect to 

die before age of 65 is as follows:
•	 Non smokers 15%
•	 Smokers of 1-14 cigarettes per day 22%
•	 Smokers 15-24 cigarettes per day 25%
•	 Smokers of 25 or more cigarettes per day 40%

b.	 A habitual smoker’s life is shortened by 5 minute for every 
cigarette smoked  

c.	 After a smoker ceases to smoke the extra risk of death declines 
and returns to about that of non-smokers over 10-15years

	 Effects of Smoking on Women  
a.	 Causes infertility

b.	 Takes time to conceive 

c.	 Earlier menopause 

d.	 Spontaneous abortion and bleeding in pregnancy

e.	 Born children are under weight, shorter in height and have 
smaller heads  

f.	 Smokers are urged to stop the habit because cigarette smoking 
is harmful to their health

Figure 7:  Illustration of a person addicted to tobacco
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	v.  Caffeine

	 Caffeine is contained in several beverages such as tea, coffee or 
cocoa

	 If consumed in small amounts, caffeine is useful for improving 
mental alertness and concentration 

	 However, long-term use of excessive amounts of coffee or tea is 
associated with a number of undesirable effects as follows:
a.	 Stomach irritation and ulceration
b.	 Physical dependence such that withdrawal causes headaches 

and mood changes
	 If consumed excessively during pregnancy, it leads to behavioral 

changes disorders in babies such as:  
a.	 Anxiety
b.	 Perpetual fear and panic
c.	 Premature birth 
d.	 Babies with sleep disorders

vi.  Alcohol Abuse

	 Alcohol refers to ethyl-alcohol or ethanol. Other names for alcohol 
include: Beer, wines spirits, muratina, kalubu and chang’aa. 
Alcohol is usually obtained from the fermentation of carbohydrates

	 The deformity and deaths associated with alcohol abuse are 
considerable public health problems 

	 The conditions attributed to alcohol use are as follows: 
a.	 Acute alcoholism 
b.	 Chronic alcoholism 
c.	 Alcohol withdrawal reaction trembling
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	 Alcohol has wide range of effects on different tissues. These 
include:

a.	 Central Nervous System

i.	 Reduced learned skills including ability to maintain self-
restraint, loss of concentration impaired memory and 
lethargy

ii.	 Euphoria (sense of being “aire”) 

iii.	 Libido is enhanced but sexual performance is impaired

iv.	 On behaviour, alcohol increases self-confidence often 
resulting in aggressing or silly behavior, loss of self-restraint, 
increased talkativeness and incoherent speech

v.	 Alcohol causes unsteadiness of gait, slurred speech, blurred 
vision and impairment of driving skills

vi.	 Peripheral vision and visual acuity are reduced, hearing and 
taste impaired - threshold increased 

vii.	Alcohol causes acute drowsiness and may cause respiratory 
depression

viii.	On waking there is “hangover” whose characteristics 
consists of irritability, thirst, abdominal cramps and bowel 
disturbance

b.	 Circulatory System
i.	 Alcohol causes dilation of peripheral blood vessel causing 

skin flushing (a wave of blood/ warmth) 

ii.	 Chronic ingestion may cause cardiac muscle defects

c.	 Digestive System
i.	 Alcohol causes vomiting and acute gastritis in severe cases 

ii.	 Chronic ingestion causes chronic gastritis with reduced 
production of hydrochloric acid
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d.	 Metabolism and Nutrition
i.	 Alcohol causes reduction in blood sugar 
ii.	 Increases production of lipoproteins and their blood 

concentration
iii.	 Alcoholics tend to eat less than normal hence developed 

nutritional deficiency e.g. Vitamin B deficiency and anaemia
iv.	 Alcohol causes liver damage
v.	 Alcohol may affect growth of the unborn baby leading to 

defects and malformations 
vi.	 It also interacts with some medical drugs

F.	 Conclusions on Drugs and Substance Abuse
	 “Drugs and substance abuse is detrimental to physical, mental, 

emotional and spiritual health. Thus drugs taking control of one’s life, 
and you will never become the person God intended you to be 

	 It is advisable to keep off from drugs, take control of your life and 
destiny

i.  Drug Abuse in Relation to HIV Spread
a.	 Drug abuse directly leads to the spread of HIV due to: 

•	 Sharing of infected equipment e.g through injection of 
Heroine

•	 Poor health - due to failure to feed properly and concurrent 
infections, that reduces resistance to the rapidly multiplying 
virus

•	 The community around them is at risk due to sexual 
interaction 

b.	 Indirect Spread of HIV/AIDS
•	 Drug and substance (Alcohol) abusers engage in risky 

behaviour due to:
-	 Altered perception of the risk of contracting HIV
-	 Use of drugs and alcohol in casual sex encounters as 

part of courting process
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-	 Reduced personal inhibition which facilitates sexual 
activity

-	 Unprotected sex with multiple sexual partners
-	 Sexual activities in exchange of drugs also enhance 

spread of HIV in a similar manner through reduction of 
inhibition e.g. rape.  Cannabis is associated with violent 
rape

-	 Social problems related to drugs and substance abuse 
e.g. prostitution in exchange for sexual favours for 
money to obtain drugs, rape, altered sexual perception 
(a don’t care attitude towards sex e.g. unprotected sex)

ii.  Drug and Substance Abuse Advocacy

•	 Recognise the relationship between drugs and substance 
abuse, and spread of HIV/AIDS 

•	 Advocate for behavioural change - Drug and substance abuse 
makes it difficult for sexual behaviour alteration

•	 Identify issues surrounding substance abuse in the community 
such as drug availability and peer pressure, and devise the 
measures to reduce/address them

•	 Emphasize HIV as one of the fatal consequences of drugs and 
substance abuse

•	 Strengthen institutions dealing with HIV/AIDS and drug and 
substance abuse such as - NASCOP, and NACADA, as well as 
their operations
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Session 7 - Action Planning

S7 - 1  General Session Objective
At the end of the session, the participants are expected to prepare an action 
plan to operationalise the knowledge and skills that they have gained on cross-
cutting issues for their schemes.

S7 - 2  Specific Session Objectives
At the end of the session the participants should be able to:

i.	 Understand the concept and meaning of action planning

ii.	 Acquire basic skills on action planning

iii.	 Make a tentative action plan on cross-cutting issues for their schemes

S7 - 3  Main Session Content
The main content of the session will include:

i.	 Basics of action planning

ii.	 Participatory action planning

iii.	 Components and procedures in action planning on cross-cutting issues

S7 - 4  Session Flow
The recommended methodology includes: facilitator presentation and group 
work. Time Allocation is one and a half hours. The session flow preferably 
should be as follows:

i.	 Discussion on the concept of planning/action planning

ii.	 Discussion on components of an action plan

iii.	 Discussion the procedures of action planning

iv.	 Preparation of the action plan on cross-cutting issues



Module 7:  Cross-Cutting Issues in Irrigation Development68

S7 - 5  Resource Materials 

S7 - 5.1  Introduction to Action Planning
	 Towards the end of every training session, it is prudent to have the 

participants draw up an action plan

	 This serves the purpose of operationalising the knowledge and skills 
that have been gained during the training 

	 Action plans that are drawn in a participatory manner stand a better 
chance of being implemented and therefore this should be the 
preferred mode for preparation of action plans

A.	 Definition of Action Planning 

	 Action Planning is the process of thinking out and working out the 
details of what has to be done and how it will be done to achieve the 
goals or objectives of the irrigation scheme

	 Planning is necessary for the following reasons:
• Resources are scarce
• In order to create order
• To facilitate monitoring and evaluation

	 An action plan is an important tool for scheme implementation and 
management which serves as the basis for monitoring and evaluation 
of the scheme. 

	 Detailed plans can be obtained regarding budget, management, 
personnel management, scheduling, procurement systems etc.

B.	 Participatory Action Planning

	 The following are some of the reasons that necessitate that 
participatory action planning:
•  It helps in capability and confidence building through interaction.
•  To enhance self-propelled development where farmers appreciate 

their problems and resource endowment
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•  The activities carried out through participatory approaches are likely 
to be better managed, sustained and maintained

•  It encourages networking and interaction
•  It enhances social acceptability of the plan

C.	 Action Planning Helps to Answer the Following Questions
	 How will the IWUA achieve its objectives
	 What activities should we carry out to achieve our objective
	 What resources do we require to carry out the activities?
	 Who will carry out each of the activities
	 When will we carry out each activity

S7 - 5.2  Components and Procedure of an Action 
Plan
A.	 The following are the components of an action plan

i.	 Objective(s)
It is the project purpose and states what is expected to be achieved by 
the time the project is implemented

ii.	 Activity(ies)
These are specific actions intended to produce the outputs through 
effective use of the inputs

iii.	Targets 
iv.	 Indicators 
v.	 Resources

These include the personnel, facilities, equipment and funding 
necessary for pursuing the activities

vi.	Doer/Implementer/Responsible person
The individual responsible for ensuring that an activity takes place

vii.	Time Frame
Every plan requires a time within which it should be achieved

viii.	 Remarks
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B.	 Procedure in Action Planning

	 The following steps can be used to create an action plan:

i.	 Make a list of all activities that need to be done to achieve each of 
the set objectives

ii.	 Arrange the activities in a chronological (time) sequence

iii.	 Identify when each activity will start and estimate how long each will 
take to be fully implemented

iv.	 Identify the resources (Materials, finances, labour) that are required 
for each activity

v.	 Identify who (personnel) will do each activity

A sample action plan is presented in Table 3.

GROUP WORK No. 2: Preparation of Community 
Action Plan 

	 During this session the farmers are expected to prepare 
an action plan to address cross-cutting issues affecting 
their irrigation scheme.  

	 FORMULATION OF COMMUNITY ACTION PLAN

i.	 TASK: To prepare/formulate community action plan on 
cross-cutting issues

ii.	 EXPECTED OUTPUT: Community action plan

iii.	TOTAL TIME ALLOCATION: 2 hours

iv.	 METHODOLOGY: Small group task, brainstorming, 
plenary presentation
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PROCESS:

a.	 General instructions to groups:

1.	 Divide participants into 4 groups. (Recommendation- max 10 
in a group)

2.	 Assign each group’s task(s)

3.	 Explain the task, expected output, methodology and time 
allocation for group work and plenary presentation

4.	 Each group organizes itself – selecting the leader, recorder, 
rapporteur, etc.

b.	 Specific instructions:

1.	 Each group is to prepare a community action plan according to 
the format below. Following is the group assignment:
a.	 Group 1 - Gender issues
b.	 Group 2 - HIV/AIDS 
c.	 Group 3 - COVID-19
d.	 Group 4 - Drug abuse and substance abuse

2.	 Through brainstorming and consensus method, each group 
prepare its plan following the sample format in Table 3

3.	  Output is printed in a flipchart

4.	 Time allocation for group work including printing of output is 1 
hour per group working simultaneously

5.	 Plenary presentation is 1 hour or 15 minutes for each group

6.	 Facilitator to fill the gaps and wrap up the exercise 
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S7 - 5.3  Reviewing Action Plans

	 Reviewing means to:

i.	 Track progress

ii.	 Study

iii.	 Go through

iv.	 Assess

v.	 Evaluate

vi.	 Examine

	 Review helps to answer the following questions

i.	 What worked well?

ii.	 What went wrong?

iii.	 Most importantly, what can we learn for next time?

	 Who will do the review?

i.	 Members - this is known as internal review or evaluation

ii.	 Committees and sub committees - this also internal review or 
evaluation

iii.	 Outsiders - this is known as external review or evaluation

	 Celebration

Why?
	Enjoy your achievement

	Give members energy to go on

	Make people realize that their efforts are worthy
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Annexes
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Annex 1 - Training Time Table
GENDER MAINSTREAMING, HIV/AIDS IMPACT AND DRUG ABUSE IN 
IRRIGATION DEVELOPMENT 

TIME TOPIC/SESSION RESPONSIBLE 
PERSON

Day 1
8.00 - 8.30 Registration of participants SCIO Staff
8.30 - 9.00 Opening program and climate setting SCIO / TC*
9.00 - 10.00 Pre training knowledge inventory SCIO/ Facilitator
10.00 - 10.30 TEA BREAK
10.30 - 11.00 Surfacing and levelling of expectations SCIO / Facilitator
11.00 - 13.00 INTRODUCTION TO GENDER IN 

IRRIGATION DEVELOPMENT
Resource person

13.00 - 14.00 LUNCH
14.00 - 16.00 GENDER ANALYSIS Resource person /  

Facilitator
Day 2

8.00 - 8.30 Recapitulation Participant

8.30 - 9.30 Groupwork No. 1a: Gender daily 
calendar 

Resorce Person

9.30-10.30 Output presentation Participants

10.30-11.00 TEA BREAK

11.00-12.00 Groupwork No. 1b- Resource access 
& control mapping

Facilitator

13.00-14.00 LUNCH

14.00-15.00 Output presentation Participants

15.00-17.00 GENDER MAINSTREAMING Facilitator

Day 3
8.00-  8.30 Recapitulation Participant
8.30-  10.30 HIV/AIDS Facilitator
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TIME TOPIC/SESSION RESPONSIBLE 
PERSON

10.30- 11.00 TEA BREAK
11.00-12.00 COVID-19 Facilitator
12.00-13.00 DRUG ABUSE AND ITS IMPACTS 

ON IRRIGATION DEVELOPMENT 
Facilitator

13.00-14.00 LUNCH 
14.00-16.00 COMMUNITY ACTION PLAN ON 

CROSS CUTTING ISSUES 
Participants

16.00-16.30 Post training knowledge inventory SCIO / Facilitator
16.30-17.00 Closing SCIO / TC

*TC - Training Coordinator
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Annex 2 - Sample Invitation Letter

Hapa Iko IWUA
                                                                                                      		

P.O. Box 93
Majengo

3rd May 2021

 
To: Mr/Mrs____________________________
Member,
Hapa Iko IWUA

Re: Invitation to Participate in Gender Mainstreaming, HIV/AIDS Impact, 
COVID-19 and Dug Abuse in Irrigation Development Training

This is to inform you that the Sub-County Irrigation Officer 
_____________________  Sub-County has organized a three-day training 
course on the above subject to be held at Jijenge Church Hall from 17th to 
19th of May 2020.

You have been recruited as one of the participants. You are therefore, requested 
to attend. Please confirm your availability.

Signed

Chairman
HAPA IKO SCHEME



Annex 79

Annex 3 - Sample Welcome Poster

MINISTRY OF WATER, SANITATION AND IRRIGATION

DIRECTORATE OF IRRIGATION

WELCOME TO THE
MODULE 7: 

  

GENDER MAINSTREAMING, HIV/AIDS 
IMPACT, COVID-19 AND DRUG ABUSE

IN IRRIGATION DEVELOPMENTCOURSE 

FOR 

HAPA IKO SCHEME
17TH TO 19TH MAY 2021

JIJENGE CHURCH – HAPA IKO



Module 7:  Cross-Cutting Issues in Irrigation Development80

Annex 4 - Training Objectives

SESSION/SUBJECT 
MATTER

OBJECTIVES

A.	  INTRODUCTION 
TO GENDER 
IN IRRIGATION 
DEVELOPMENT

1.	 Discuss gender concept and dimensions;

2.	 Explain gender roles; and 

3.	 Discuss approaches to narrow gender 
gaps. 

B.	 GENDER ANALYSIS 1.	 Discuss gender analysis as to its: purpose, 
levels, framework, procedure and 
analytical tools;

2.	 Prepare their gender daily calendar tool; 
and

3.	 Prepare their resource access and control 
mapping tool.

C.	 GENDER 
MAINSTREAMING

1.	 Define gender mainstreaming

2.	 Differentiate gender equity and equality

3.	 Explain empowerment 

4.	 Elaborate gender disparities 

5.	 Enumerate gender issues

6.	 Discuss gender sensitivity 

7.	 Explain practical gender needs.

8.	 Discuss gender roles 
D.	 HIV/AIDS 1.	 Explain the ways of transmitting HIV/AIDS;

2.	 Discuss to how to prevent HIV/AIDS;

3.	 Discuss the impact of HIV/AIDS to 
mankind; and

4.	 Explain how to live positively with it.
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SESSION/SUBJECT 
MATTER

OBJECTIVES

E.	 COVID-19 1.	 Overview of Covid-19;

2.	 Discussion on transmission mode and 
vulnerable groups;

3.	 Explanation of prevention and 
management;

4.	 Discussion of socio-economic impact of 
Covid-19

F.	 DRUG ABUSE AND 
ITS IMPACT

1.	 Define drug and drug abuse;

2.	 Understand the impacts of drug abuse; 
and

3.	 Discuss ways on how to control the drug 
abuse.

G.	 ACTION PLANNING 1.	 Understand the concept and meaning of 
action planning;

2.	 Acquire basic skills on action planning; 
and

3.	 Make a tentative action plan on cross-
cutting issues for their schemes.
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Annex 5: Sample Training Rules / Norms

TRAINING RULES (NORMS)
1.	 All mobile phones should be 

turned off or put on silent 
mode

2.	 Respect one another’s 
opinions

3.	 Start and end each day with 
prayers

4.	 No smoking at the training 
venue

5.	 Every participant to participate 
effectively

6.	 Keep time according to 
timetable

7.	Avoid unnecessary movements
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Annex 6 - Sample Chart for Appointed 
Representatives and Host Teams

I.	 REPRESENTATIVES

TASK IN-
CHARGE

RESPONSIBILITY

Timekeeper James, 
John

Ensures that the timetable of the 
training is strictly followed. Sees to it 
that time for:
•	Lectures/Sessions
•	Meals
•	Tea Breaks
•	Prayers
are respected by everybody

Welfare Julie, Peter Serves as link between the Training 
Team and the participants on matters of 
welfare

Worship Andrew, 
Barry

Ensures that worship rules are 
followed: starting and ending day with 
prayers

II.	 HOST TEAMS

DAY MEMBERS RESPONSIBILITY

1 Roger, 
Shirley, 
Celina

•	Acts as a link that day between the training 
team and the participants

•	Ensures every participant gets teaching 
materials for the sessions of that day 
(distribution of handouts)

•	Provides energizers to keep the participants 
active

•	Provides a recap or revision the NEXT DAY of 
the lectures taught that day

•	Ensures that the mood meter is filled
•	Ensures that all participants fill the 
lecturer evaluation forms for every session 
and collecting these forms for onward 
transmission to the course coordinator

2 Mark, 
Sally, Gene

3 Olive, 
George, 
Philip
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Annex 7 - Sample List of Agreed Expectations

PARTICULARS EXPECTATIONS
 COURSE CONTENT/ 
SUBJECT MATTERS

1.  Delivered slowly and clearly

2.  Easy to comprehend 

3.  Applicable in their work as farmers

4.  New and doable technology will be introduced

 FROM THE TRAINING 
TEAM

1.   With good sense of humour

2.   Experts in their lectures and deliveries

3.   Easy to approach; accommodating 

 FROM CO-
PARTICIPANTS

1.  Respect each other’s opinions

2.  Cooperative in group works

3.  Willing to share own experiences

ACCOMMODATION 
(Venue, Food)

1.	With comfortable sleeping facilities

2.	With leisure and recreation facilities

3.	Training halls conducive to training (with air 
conditioning, clean lavatories)

4.	Food to be served not oily; should be well-
balanced diet

5.	Meals and snacks should be served on time
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Annex 8: Sample Pre-Training Knowledge 
Inventory

 (To be administered before the start of training SESSIONs)

NOTE: This exercise is being administered by the Training Team to determine 
your individual knowledge of the subject matters or topics covered before 
the actual delivery of the training sessions. This is not a test of your personal 
aptitude but rather an assessment of the overall existing knowledge of the 
all participants as a group.  Please encircle the letter that best describes your 
answer to every particular question. Do not leave any blank to any of the 
questions.  Good luck!
1.	 Gender mainstreaming was recognized by the United Nations because of 

the widening gap between men and women among others.
a.	 Yes
b.	 No

2.	 It is the term referring to socially constructed differences between men and 
women.

a.	 Gender
b.	 Sex
c.	 Attitude
d.	 Wealth

3.	 There are three gender analysis tools being used. The first two are: Activity 
profiling and Access control profiling. The third tool is known as:

a.	 Contour profile
b.	 Master listing
c.	 Enumeration
d.	 Influencing factor profile

4.	 Gender mainstreaming is also about reducing poverty, boosting economic 
growth and strengthening citizenship

a.	 Yes
b.	 No
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5.	 HIV breaks down the body defense mechanism against infectious diseases 
by attacking the white blood cells leading to a weakened immune system.

a.	 Yes
b.	 No

6.	 Among the most vulnerable groups to HIV/AIDS are commercial sex 
workers, ophans, migrant workers, discordant couples and (name one from 
the list below)

a.	 Uniformed services
b.	 Victims of rapes and sexual abuse
c.	 Girls
d.	 Athletes

7.	 What is Covid 19? 
a.	 A disease caused by drinking contaminated water
b.	 A disease from China
c.	 An infectious disease caused by the Corona Virus
d.	 God’s punishment

8.	 Which of the following is NOT a way of spreading Covid 19?
a.	 Human to Human contact
b.	 Touching contaminated surfaces
c.	 Eating fish
d.	 Airbone transmission

9.	 Wish one below is NOT a way of managing Covid 19? 
a.	 Sanitizing and vaccination
b.	 Curfews and quarantine
c.	 Wearing a face mask
d.	 Washing clothes every day

10.	Use of drugs poses a problem to the society and thus warrants the problem 
to be addressed by all

a.	 Yes
b.	 No



Annex 87

11.	It refers to the most severe form of dependence where there is compulsive 
craving for the drug.

a.	 Addiction
b.	 Tolerance
c.	 Hobby
d.	 Initiative

12.	Motives for use of inhalants (industrial solvent) include: peer pressure, 
low cost, ready availability, convenient packaging and _____ (choose one 
below).

a.	 Quick intoxication of short duration
b.	 Mood enhancement
c.	 Recreation
d.	 Independence from family

13.	Among the effects of smoking/tobacco use for women are: infertility, takes 
time to conceive, earlier menopause, and________ (choose one below)

a.	 Spontaneous abortion
b.	 Born children underweight
c.	 Bleeding in pregnancy
d.	 Skin discoloration

THANK YOU FOR YOUR COOPERATION! 
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Annex 9: Sample Post-Training Knowledge 
Inventory

(To be administered immediately after the training SESSIONs)

NOTE: This exercise is being administered by the Training Team to determine 
any progress of your individual knowledge of the subject matters or topics 
covered after the actual delivery of the training sessions. Together with your 
co-participants’ responses, the Training Team will have an assessment of the 
overall gained knowledge of the all participants as a group.  Please encircle 
the letter that best describes your answer to every particular question. Do not 
leave any blank to any of the questions.  Good luck!

1.	 Gender mainstreaming was recognized by the United Nations because of 
the widening gap between men and women among others.

a.	 Yes
b.	 No

2.	 It is the term referring to socially constructed differences between men and 
women.

a.	 Gender
b.	 Sex
c.	 Attitude
d.	 Wealth

3.	 There are three gender analysis tools being used. The first two are: Activity 
profiling and Access control profiling. The third tool is known as:

a.	 Contour profile
b.	 Master listing
c.	 Enumeration
d.	 Influencing factor profile

4.	 Gender mainstreaming is also about reducing poverty, boosting economic 
growth and strengthening citizenship

a.	 Yes
b.	 No
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5.	 HIV breaks down the body defence mechanism against infectious diseases 
by attacking the white blood cells leading to a weakened immune system.

a.	 Yes
b.	 No

6.	 Among the most vulnerable groups to HIV/AIDS are commercial sex 
workers, orphans, migrant workers, discordant couples and (name one 
from the list below)

a.	 Uniformed services
b.	 Victims of rapes and sexual abuse
c.	 Girls
d.	 Athletes

7.	 What is Covid 19? 
a.	 A disease caused by drinking contaminated water
b.	 A disease from China
c.	 An infectious disease caused by the Corona Virus
d.	 God’s punishment

8.	 Which of the following is NOT a way of spreading Covid 19?
a.	 Human to Human contact
b.	 Touching contaminated surfaces
c.	 Eating fish
d.	 Airbone transmission

9.	 Wish one below is NOT a way of managing Covid 19? 
a.	 Sanitizing and vaccination
b.	 Curfews and quarantine
c.	 Wearing a face mask
d.	 Washing clothes every day

10.	Use of drugs poses a problem to the society and thus warrants the problem 
to be addressed by all

a.	 Yes
b.	 No
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11.	It refers to the most severe form of dependence where there is compulsive 
craving for the drug.

a.	 Addiction
b.	 Tolerance
c.	 Hobby
d.	 Initiative

12.	Motives for use of inhalants (industrial solvent) include: peer pressure, 
low cost, ready availability, convenient packaging and _____ (choose one 
below).

a.	 Quick intoxication of short duration
b.	 Mood enhancement
c.	 Recreation
d.	 Independence from family

13.	Among the effects of smoking/tobacco use for women are: infertility, takes 
time to conceive, earlier menopause, and________ (choose one below)

a.	 Spontaneous abortion
b.	 Born children underweight
c.	 Bleeding in pregnancy
d.	 Skin discoloration

THANK YOU FOR YOUR COOPERATION! 
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Annex 10: Session Evaluation Form

Name of the Respondent (Optional): ………………………………………..........

Jina Lako (Sio Lazima Uandike jina lako): ………………………………………..

KEY – SCORING SCALE

1 2 3 4 5
Poor,

(Vibaya)
Fair,

(Wastani)
Good,
(Vizuri)

Very Good,
(Vizuri Sana)

Excellent
(Bora)

Not at all
(Hapana)

A little
(Kidogo)

To some extent
(Kiasi kidogo)

Very well
(Vizuri)

Perfectly
(Vizuri sana)

Topic: Mada: COMMUNITY ACTION PLAN SCORE
1 2 2 4 5

QT1. Did you understand the contents?
       Je ulielewa Yaliyofunzwa katika somo hili?
QT2. Were the contents relevant to your work?
        Je, Yaliyofunzwa yalilingana na kazi zako?
QT3. Did the contents meet your expectations?
       Je, mafunzo haya yalikutimizia matarajio yako?
QT14. How did the lecturer deliver?
       Je, mwalimu alifunza aje?
QT15. Did the lecturer prepare well for the course?
       Je, Mwalimu alifanya maandalizi ya kamili?
QT16. Did the lecturer show enough knowledge?
        Je, Mwalimu alionyesha ujuzi wa kutosha?
QT1M List 3 (Three) things you learnt from this session, Suggest 
improvements or comments if any.
Orodhesha funzo tatu ambazo umepata kwa hili somo, na toa maoni, ama 
pendekezo lako kuboresha somo hili.
1.

2.

3.
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Annex 11: Course Evaluation Form

Farmers Training – Course Evaluation

Name of the Scheme	 : ………………………………..
Type of training	 : ………………………………..
Date 			   : ………………………………..

Name of the Respondent (Optional)	 :…………………………………………
Jina Lako (Sio Lazima Uandike jina lako): …………………………………………

QP1. Farming 
experience (Ujuzi  
Katika Kilimo)

QP2. Gender 
(Jinsia)

QP3. Position in scheme 
(Cheo katika chama)

 1 to 10 years  Male(Mume)  Committee member  
(Mwanakamati)

 11 to 20 years  Female (Mke)  Member (Mwanachama)

 More than 20 years  Others (Wengineo) 

KEY – SCORING SCALE

1 2 3 4 5
Poor,

(Vibaya)
Fair,

(Wastani)
Good,
(Vizuri)

Very Good,
(Vizuri Sana)

Excellent
(Bora)

Not at all
(Hapana)

A little
(Kidogo)

To some extent
(Kiasi kidogo)

Very well
(Vizuri)

Perfectly
(Vizuri sana)

COURSE ATTRIBUTE (TATHMINI YA MAFUNZO)

QC4. Was there any new knowledge Gained?
         (Kunao funzo mpya lolote uliopata?)

1 2 3 4 5

QC4M. Describe the new knowledge obtained. Suggest improvements if any
(Elezea funzo mpya uliopata.  Dokeza  maendelo yeyote kuboresha hilo funzo)

QC5. Did you acquire any new ways of thinking?
      (Ulipata mbinu zozote ngeni za kimafikira?)

1 2 3 4 5
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QC5M. Describe the new ways of thinking. Suggest improvements if any
            (Elezea Mbinu hizo Ngeni za kimafikira.. Dokeza maendeleo yeyote)

QC6. Did you acquire any new Skills?
         (Uliupata Ujuzi Wowote Mpya?)

1 2 3 4 5

QC6M. Describe the new skills obtained. Suggest improvements if any
            (Elezea Ujuzi huo. Dokeza maendeleo yeyote)

QC7. Has the course motivated you towards improved work 
performance?
      (Mafunzo haya yamekutia motisha katika  kuboresha 
utendaji wa kazi zako za kilimo?)

1 2 3 4 5

QC7M. Describe the motivation obtained. Suggest improvements if any.  
            (Elezea motisha ulioipata. Dokeza maendeleo yeyote)

COURSE MATERIAL ATTRIBUTES (TATHMINI YA VIFAA VYA MAFUNZO)

QM1. Rate the quality of audio visual aids
          (Kadiria ubora wa vifaa vya mafunzo, vinavyo  
          ambatisha sauti na Picha)

1 2 3 4 5

QM1M. Suggest improvements if any. 
            (Pendekeza namna ya kuviboresha)

QCM2. Rate the quality of handouts (Notes)
           (Kadiria ubora wa makala yaliyopeanwa)

1 2 3 4 5

QCM2M. Suggest improvements if any. 
               (Pendekeza namna ya kuyaboresha)
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LOGISTICS AND MANAGEMENT ATTRIBUTES (TATHMINI YA MPANGILIO 
NA MAONGOZO)

QL1. Rate the course administration and logistics.
         (Kadiria Mpangilio na mwongoza wa mafunzo haya)

1 2 3 4 5

QL1M. Suggest improvements if any. 
           (Pendekeza namna ya kuyaboresha)

OVERALL RATING (TATHMINI YA MAFUNZO KWA WAKULIMA)

QO1. Rate overall satisfaction of the course 
         (Kadiria uridhishaji wa mafunzo haya)

1 2 3 4 5

QO1M. Suggest improvements if any. 
            (Pendekeza Namna ya kuboresha mafunzo haya)
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Annex 12: Sample Format for Training 
                Completion Report

1.	 INTRODUCTION

2.	 TRAINING OBJECTIVE

3.	 TRAINING CURRICULUM

4.	 TRAINING MANAGEMENT

5.	 RESOURCE PERSONS (This should form part of Annex 13 with details 
of where the resource person came from)

a.	 INTERNAL

b.	 EXTERNAL

6.	 PROCEEDINGS

a.	 DAY  1

b.	 DAY 2

c.	 DAY 3

d.	 DAY 4

7.	 EVALUATIONS 

a.	 RESOURCE PERSONS

b.	 PARTICIPANTS

c.	 TRAINING LOGISTICS

8.	 OBSERVATIONS

9.	 CONCLUSIONS AND RECOMMENDATIONS

10.	 ANNEXES

a.	 TRAINING ATTENDANCE

b.	 TRAINING TIMETABLE

c.	 TRAINING EXPENSES

d.	 EVALUATION RESULTS
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Annex 13: List of Resource Persons

Title of Training: .................................................................................................
Date Conducted: ................................................................................................
Venue of Training: ..............................................................................................

A.  INTERNAL RESOURCE PERSONS:

NAME OFFICE

B.  EXTERNAL RESOURCE PERSONS:

NAME OFFICE
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Annex 14: Sample Group Dynamics Exercises
Group dynamics exercises develop group cohesiveness and problem-solving  
skills to encourage collaboration and creativity. These activities generally begin 
with an introduction by the facilitator who sets up a problem or challenge for the 
group to solve. Some are physical and active, while others are brain teasers. 
The exercises should be fun while providing experience of using teamwork to 
solve specific problems. A few ideas of some group dynamic exercises that 
have been used successfully are described below. 

1. WAYWARD WHISPERS

Objective: To raise awareness about communication processes, especially 
about how messages can become distorted and to demonstrate how 
communication can be made more effective. 

Duration: 10 minutes

Steps:

i.  The participants form two groups by in turn calling out the numbers 1 and 
2

ii.  Each group (e.g. 1 and 2) lines up 

iii.  One representative from each group goes to quietly receive a message 
from the facilitator (the facilitator is allowed to say the message only 
once)

iv.  The representatives return to their group and whispers the message 
they got from the facilitator to their immediate neighbour in the line they 
have formed. They may say it only once. That individual then whispers 
the message to the next person in the line and so on, until the message 
reaches the last person in the line
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v.  When the message has reached the last person in the line, s/he delivers 
the message back to the facilitator. When both groups have finished, the 
facilitator asks the last people in both the lines to reveal the messages 
they heard and then the facilitator tellsthe whole group the original 
message

Discussion: 

i.  How does the message change when it is conveyed from one person to 
another?

ii.  What were the weaknesses of the message itself hampering correct 
transfer?

iii.  What were the weaknesses of the people transferring the message?

iv.  How can we communicate in a better, more effective way? 

Source: Collection of Games and Group Dynamics Simulations, Indonesia National 
IPM Program

2. COUNTING 10 STRIDES BETWEEN STOOL AND START POSITION 

Objective: To raise awareness about working together and communicating 
with each other. 

Materials: Cloth to tie over the eyes 

Steps: 

i.  Tie a cloth over the eyes so the participant can’t see. Ask the participant 
to walk from a set starting position to a stool and hit it with a stick

ii.  Let all participants have a go

Discussion:

i.  Why can’t we do simple things with our eyes covered?

ii.  How could we have managed to do this task?

iii.  What are the sessions we learn from this?
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3. LEADING THE BLIND

Objectives: 

i.  To have the participants experience how it feels to be ‘blind’, or to lack 
knowledge of some aspects of what is happening

ii.  To raise awareness about the feelings and needs of people who may 
need assistance

iii.  To enhance understanding about the requirements for being a good 
facilitator 

Materials: Cloths to tie across the eyes, preferably dark coloured so light 
doesn’t pass through. 

Duration: 15 minutes 

Steps:

i.  Ask the participants to get themselves into pairs, and then to tie the cloth 
around the eyes of one person in each pair, so that they cannot see 
anything

ii.  The person who is not blindfolded then leads the blindfolded person 
around for 5 mins

Discussion: 

i.  How did the blindfolded people feel when they could not see?

ii.  How did you feel about the person who was leading you around?

iii.  Did you trust him/her? Why or why not?

iv.  Did you feel that your guide cared for you or that s/he made a fool of 
you? Why? 

v.  How did the ‘guides’ feel leading a blind person?

vi.  What special efforts did they make to lead their partner?

vii. Did they search for easy or difficult things for their partner to 
experience?
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viii. Did they give him/her their full attention?

ix.  Did you supervise him/ her tightly or let him/her act freely? 

x.  Did you explain each situation beforehand? 

xi.  From the answers given during the discussion above, some general 
conclusions can be drawn regarding leadership and facilitation

A good facilitator:

i.  Does not leave his/ her group to their own devices 

ii.  Does not force others into his/her own plans

iii.  Gives sensible and timely explanations, does not threaten others, but 
does not hide constraints either

iv.  Acts in accordance with the capabilities and emotions of the group s/he 
is facilitating

v.  Delegates those tasks and responsibilities that can be accomplished by 
other members of the group 

Source: Collection of Games and Group Dynamics Simulations, Indonesia National 
IPM Program 

4. COLLECTOR’S ITEMS 

Objective: To raise awareness about the importance of planning, 
collaboration and creativity when doing a collective assignment 

Materials: Six sheets of A4 with a list of items to be collected listed on them.

Example list: 

•  An Old Plastic Bag 

•  A Weevil-Infested Sweet Potato Root 

•  A Hat 

•  A Woman’s Shoe 

•  A Sweet Potato Leaf With Potassium Deficiency Symptoms 
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•  A Handful of Healthy Soil

•  Leaves From Four Different Types of Plants 

•  A Map of the Village 

•  A Brush 

Duration: 10 minutes 

Steps: 

i.  Ask the participants to divide themselves up into teams of equal size 
(approx 5-6 per team).

ii.  Explain to them that each team will be given a list of items to be collected, 
and they will compete to see which team can collect them and bring them 
back to the meeting place first. They have a maximum of 10 minutes

iii.  Handout the lists to each team, and then start timing

iv.  After all groups have finished, check the items that were collected and 
give points for correct items. Extra points should be given for creativity. 
The group with the most points for speed, completeness and creativity is 
the winner.

Discussion: 

i.  What strategies did the groups apply to divide tasks and collect the 
items?

ii.  What worked well and what did not?

iii.  What can we learn from this exercise? 

Source: South East Asia, Farmer Field Schools for Integrated Crop Management of 
Sweet potato
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5. FOLLOW ME 

Objective: To relax and have fun 

Duration: 5 minutes 

Steps: 

i.  The facilitator asks the participants to stand up and imitate all his/her 
movements

ii.  The facilitator then extends arms forward and begins clapping hands, 
first slowly then increasing speed until everyone claps mechanically. 
Then suddenly stop. Notice how many participants continue to clap. 
Repeat the exercise with the facilitator choosing a different activity for 
the participants to follow

Discussion: 

i.  Why do some people continue to clap when the person they are imitating 
has stopped?

ii.  Why can’t they imitate exactly?

iii.  What can we learn from this exercise? 

Source: Collection of Games and Group Dynamics Simulations, Indonesia National 
IPM Program 

6. CRASHING PLANE 

Objective: To demonstrate that everybody’s presence is important

Instruction: The pilot announces that the plane has a problem and each 
passenger should fasten their seat belts. He instructs the passengers to: 

i.  Group up in three’s - those alone are to be crushed 

ii.  Then group up in four’s - those alone are to be crushed 

iii.  Then group up in three’s again - those alone are to be crushed

iv.  Then group in two’s - those alone are to be crushed 
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Discussion: The facilitator who is the pilot asks those who were not part of a 
group how they felt

Answers might include: 

i.  Out of place and ashamed 

ii.  Felt a problem to remain alone or isolated

iii.  Likened to an aborted marriage 

7. NINE DOTS

Objective: To raise awareness about creativity and the conditions that favour 
and constrain it. 

Materials: Flip chart, marker pen, A4 paper sheets or participants notebooks, 
pencils 

Duration: 5 minutes 

Steps: 

i.  Draw nine dots on a flip chart sheet as shown: 

ii.  Ask the participants to work individually to figure out how to connect all 
nine dots using only four lines and without lifting the pen off the paper

iii.  Ask a couple of participants to work together on the problem at the front 
on the group on a flip chart

iv.  If no one can solve the problem, show them how to do it
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Discussion: 

i.  Why didn’t they manage to solve the problem themselves?

ii.  Why was their effort limited to the square formed by the dots and did 
they not dare to go ‘beyond the borders’?

iii.  What restricted their creativity?

iv.  Conclude that for creativity to flourish, people must dare to go beyond 
their habits, should not feel restricted and need a supportive, judgement 
free environment

8. LINE UP 

Objectives: To acquaint the participants with one another with regard to 
both physical and personal characteristics. To exercise group 
collaboration 

Duration: 10 minutes
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Steps: 

Ask the participants to form two even groups (make sure they have the same 
number of people in both groups). The facilitator then explains the rules of  
the game and checks to make sure that everyone understands them. The 
procedure is as follows:

i.  The two groups will compete to see which can line up fastest according 
to personal or physical characteristics following the instructions of the 
facilitator

ii.  After naming the characteristic and giving instructions for how to form the 
line (e.g. if the characteristic is height: line up from shortest to tallest), 
the facilitator will slowly count to 10. If a group finishes forming the line 
before the facilitator reaches 10, the participants in that group should all 
raise their hands

iii.  The facilitator will then check whether each groups sequence is correct

iv.  The group that lined up fastest and with the fewest errors is the winner 

Discussion:

i.  What was difficult about this activity? 

ii.  How could we have done it more easily? 

9. HOW MANY SQUARES? 

Objective: To raise awareness about the importance of considering the 
perceptions and opinions of other people.

Materials: Flip-chart sheet, marker pen 

Duration: 5 minutes
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Steps: 

i.  Draw a large square on the flipchart sheet. Divide the square into smaller 
squares as shown

ii.  Ask the participants to count the total number of squares. List the various 
answers on the flipchart

iii.  The answers are likely to differ, since some people may overlook some 
squares. The correct answer is 35 
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Discussion: 

i.  Why do the answers differ between people?

ii.  What does this game teach us about the perceptions of other people? 

10. KNOW YOURSELF 

Objective: To demonstrate how poorly we observe the details of things we 
often see. 

Duration: 5 minutes 

Steps: 

i.  Ask the participants to get into pairs

ii.  Ask one member of each pair to close his or her eyes. The person with 
their eyes closed must then tell the other person in as much detail as 
possible what s/he him/herself is wearing (colours, pictures or writing on 
T-shirts, dresses, kangas etc, holes etc). The one who is looking may 
probe for details. When they finish the observer gives a score between 
0-10, then together they evaluate the exercise, what was lacking, why 
was it difficult etc?

iii.  Then the roles are exchanged and the previous observer closes his/her 
eyes and tells his/her partner in detail what s/he has in her/his pockets 
or handbag (without feeling). The observer may probe for details. When 
finished, s/he has to show the content of her/his pockets to check whether 
the description was correct. The observer gives a score between 0-10, 
and together they evaluate the exercise

Discussion: 

i.  As a whole group, what did the participants learn from this exercise?

ii.  To what extent could we give details of our own clothes/ pocket 
contents?
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iii.  Why aren’t we more observant?

iv.  How can we increase our observation skills? 

Source: Participatory Learning & Action. A Trainer’s Guide IIED, London

11. FINDING ONE’S GROUP
Purpose: Illustrate individuals need to belong, i.e. to be accepted
Materials: 25 small pieces of paper, Pencil or ballpen
Steps:

i.  Think of five different kinds of animals. These may be; dog, cat, duck, 
cow, Goat. Write down one kind of animal on each piece of paper. 

ii.  Make sure to have the same number of paper for all the kinds of animals

iii.  After writing on the pieces of paper, fold each one. Mix the folded pieces 
of paper together. Then ask each participant to pick one but not to open 
the paper that he picked

iv.  When each one has picked a piece of paper, ask them to look at the 
kind of animal written. Nobody should let any one else know what was 
written on his paper. Nobody should speak to any one else. Nobody 
should make any sound at all. 

v.  Participants can only do the action of the animal that they picked and find 
their group by looking at the actions made by the other members

Discussion:
Process the activity when each participant has found his group.

i.  Ask the following questions of everyone: 
•  Do you enjoy the game? 
•  How did you feel when you could not find your group? 
•  Do you think farmers will want to come back to the farmers’ field school 

if they feel they do not belong? 
•  How can we make farmers feel accepted in the field school?
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Accept all answers. Accepting all answers will encourage participants to share 
in the discussion as well as give them the feeling of respect. Emphasize 
individual’s need to belong or the need to be accepted.

The exercise is most appropriate as an icebreaker in the morning or beforethe 
start of the afternoon sessions with a group of 20-25 agriculture extension 
workers, community organizers and farmers. Use it any time of the day when 
the group needs to do some cheerful activity.

12. THE PLANE IS CRASHING

Purpose: Illustrate individuals need to belong, i.e. need to be accepted.

Materials: None

Steps:
i.  One person, perhaps a volunteer, should serve as the captain. The 

captain calls out:

“The plane is crashing”

ii.  Group yourself into “(The captain may select whatever number he wants 
to call out)

iii.  As a number is called out, the participants group themselves accordingly

iv.  Eliminate persons who do not find groups to join

v.  The game ends when there are only one or two people left

Discussion:

At the end of the game, ask the following questions to everyone:

•  Did you enjoy the game? 

•  How did you feel when you could not be accommodated in any group? 

•  Do you think farmers will want to come back to the farmers’ field school 
if they do not feel accepted? 
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How can we make farmers feel...

•  Accepted in the Farmer Field School? 

•  Accept All Answers

•  Accepting all answers will encourage participants to share in the 
discussion as well as give them the feeling of respect

•  Emphasize individual’s need to belong or The need to be accepted

The exercise is most appropriate as an ice-breaker in the morning or before 
the start of the afternoon sessions with a group of 20-25 participants use it, 
however, any time of the day when the group needs to do some perk up activity.

13. THE TIME TO BE HAPPY IS NOW

The time to be happy is now

and the place to be happy is here

and the way to be happy is to make others happy

and to build a little heaven down here

Purpose: Serve as icebreaker, i.e., to perk up the group. Illustrate the need 
for participation of all members in a team activity.

Materials: Blackboard and chalk or newsprint and marking pen for use in  
writing the lyrics of the song.

Procedure:

i.  Introduce the song

ii.  When participants have become familiar with the tune, ask them to omit 
the words that begin with letter “H”

The song is most appropriate as a starter in the morning or in a session following 
a break. Use it with any number of participants. Ask participants what happens 
when they omit certain words from the song. Emphasize the parallelism of 
omitting words from the song to group members who are absent from a team 
activity, i.e., how their absence affects the team’s work
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14. FATHER ABRAHAM HAS MANY SONS

Father Abraham has many sons

Many sons has Father Abraham

I am one of them and so are you

So let’s just praise the Lord

Purpose: Serve as icebreaker, i.e., to perk up the group.

Materials: Blackboard and chalk or newsprint and marking pen for use in 
writing the lyrics of the song.

Steps: 

Introduce the song. When participants have become familiar with the tune,ask 
them to sing while performing the following exercise:

•  Left hand

•  Right hand

•  Left leg

•  Right leg

• Node your head

The song is most appropriate as a starter in the morning or in a session 
following a break. Use it with any number of participants

15: FOLDING PAPER GAME

Objective: To demonstrate that it is easy for even simple instructions to be 
misinterpreted by the recipient, especially if ambiguous words are 
used, or the recipient does not (or cannot) ask for clarification.

Materials: Several sheets of paper (square sheets are most interesting, 
as ingenious participants could choose to fold it from corner to 
corner, thus creating a triangle).

Time: 5-10 minutes
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Steps:

i.  Select four participants (or ask for volunteers) and ask them to stand in 
the front of the room, facing the remaining group

ii.  Give each of the four a sheet of paper and these two rules:

• Each person must close their eyes during the exercise

• They may not ask any questions

iii. Instruct them to fold their paper in half and then to tear off the bottom 
right corner of the paper

iv. Tell them to fold the paper in half again and then to tear off the upper 
right hand corner

v. Tell them to fold the paper in half again and then to tear off the lower 
lefthand corner

vi. Instruct them to open their eyes and display the unfolded paper to each 
other and the audience

Comments

There is a great probability that they will not all be the same. Use the following 
questions to start the debriefing:

•  What words in the instructions could be interpreted in different ways?

•  How could the directions have been clearer to reduce the ambiguity?

•  How can we encourage people ask for clarification when they do not 
understand something?

16. SEEING THE K’s OR THE H’s

Objective: To demonstrate how recent events influence the way we see the 
world.

Materials: Flipchart/chalkboard

Time: 5 minutes
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Steps:
i. Exhibit this diagram on a flipchart or chalkboard

ii.  Ask your group: ‘What do you see the chances are you will get 
responses like “arrows”; “three houses on their side”; increasing 
importance to the left”; ”go to the left’; etc.

iii.  When you get the response: “two Ks”’ immediately highlight the two Ks  
and go on with the exercise by exhibiting the second diagram

iv.  Then ask them: Now what do you see: Very likely, you will get the 
response “two H’s” immediately. Now ask the group: “Would you have 
seen the H’s if someone had not first pointed out the K’s?”

Comments
It is best to prepare the diagrams beforehand, as the process of drawing them 
can reveal the K’s and H’s too soon. Ask the following questions:

•  Why did you see the H’s more easily than; the K’s (You were conditioned 
by what had just happened. the eyes sees, but the mind evaluates)

•  In your work with people, in what ways is your eye seeing one thing and 
your mind another?

•  In your work, have there been an occasion when what has recently 
happened has influenced the way you observed or reacted? 

Source: Farmers Field School Methodology, Training of Trainers Manual, First Edition, 
Godrick Khisa, 2004
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